Teacher Version

Assignment Template
	 
	This template presents a process for helping your students read, comprehend, and respond to nonfiction texts. We recommend that, at the beginning of the course, you guide your students through each step of the process. As they become familiar with the reading and writing strategies and internalize some of the basic processes, they will be able to complete some of the steps on their own. By the end of the course, your students should be able to read an appropriate text on their own, without elaborate preparation, and write about it coherently. We recommend that your students read contemporary essays, newspaper and magazine articles, editorials, reports, memos, voting materials, assorted public documents, and other nonfiction texts for the activities.



Point-and-Click Politics: Democracy and the Internet
Module: R. Kroll

Reading Selections for this module: 
Keen, Andrew. “Down with Internet Democracy: Why You Don’t Want Anonymous Volunteers 

Powering Your Search Engine.” forbes.com. Forbes Media LLC, 21 May 2007. Web. 2 


August 2011.
Sifry, Micah L. "Point-and-Click Politics: The Internet Has Fueled Polarization and Gridlock, but It's 
also Giving Us New Tools for Self-Government." wallstreetjournal.com. Dow Jones & Co., 30 Oct. 2010. Web. 7 July 2011. 
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International, 1 
December 2007. Web. 7 July 2011. 
Williams, Bruce A. “Is Democracy Threatened by the Unchecked Nature of Information on the Internet?” 
millercenter.org. Miller Center of Public Affairs: National Discussion and Debate Series, University of Virginia, 18 May 2010. Web. 14 July 2011.
The assignments in the module ask students to focus on a number of nonfiction essays that provide different points of views on how retrieving information from the Internet can affect democracy in the United States. The primary goal of this module is to inquire into the ways in which unchecked information on the Internet is disseminated and retrieved and to consider how citizens’ reliance on getting information from the Internet can shape the democratic process. The secondary goal of this module is to evaluate and synthesize outside sources when conducting research.  The key objective is to critically evaluate print and online texts, examine the rhetorical conventions in each genre, and deliberately use appropriate rhetorical strategies to write an argumentation essay.
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	Reading Rhetorically

Prereading

	English(Language Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)

2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).

	Getting Ready to Read

As your students approach this reading assignment, engage your students in Sifry’s “Point-and-Click Politics” by having them complete Activity 1. This activity will help your students make a connection between their personal worlds and the world of the text. It will also require them to activate their prior knowledge and experience(s) as related to the issues of the text. Read and discuss the activity with your students. Then have the students write down their thoughts in a quickwrite to focus their attention and help them discover relationships among ideas that they did not previously realize. 
Activity 1: Getting Ready to Read

The following essay, “Point-and-Click Politics: The Internet Has Fueled Polarization and Gridlock, but It's Also Giving Us New Tools for Self-Government” by Micah Sifry, was first published in the Wall Street Journal on 30 October 2010.  It tries to persuade its readers that the democratic process is now influenced by larger and more varied groups than ever before—and that this takes now place through technology, namely the internet, rather than the traditional media. With the use of the internet, information can be retrieved and disseminated by any citizen with access to a computer. However, Sifry argues that the “rise of social media has generated more talking than listening” and this contributes to a mass scale of biased and incomplete reporting of information. To that end, Sifry argues that we need a new framework for nonpartisan reporting and increased transparency and argues for a new way to access neutral and fact-checked information.
Quickwrite: What has been your experience of voting for a candidate for political office? Will you cast your vote in the 2012 presidential election? 
When searching for information about political candidates, policies, or debates, where do you turn for your source of information? Television? Newspapers? Radio? Internet sites? Wikipedia? Social networking sites? Do you focus on one favorite source? How often do you read opinions from sources whose political leanings are different from your own?
What do you know about this topic? What do you think about it? Write for five minutes. Then discuss your response with a partner.



	Word Analysis, Fluency, and Systematic Vocabulary Development 

1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.

	Introducing Key Concepts
This section discusses opportunities for threading the module together conceptually. Key concepts are highlighted and taught through activities that will be revisited during the module in your students’ discussions and their writing.
Activity 2: Introducing Key Concepts
On a computer, visit the University of Virginia’s Miller Center for Public Affairs website at http://millercenter.org/: click on the “Events” tab on top, then click on the link to the “National Discussion and Debate Series” at the left side of the page; click on “Internet” tab and view “Internet and Democracy” as a class. 
As you view the website, what happens when you click on the visual graphic of the circle of participants? Why do you think the web designers have the colors change as you click on each box?
Take notes as you watch the video and record each participant’s main points and evidence used to support the point(s).

What is the purpose—short term and long term—of this discussion?  What is the main issue the participants are trying to resolve?
After viewing the discussion, rate the participants on a scale from 1-5 on the following:

The participant demonstrated credibility.

The participant demonstrated knowledge of the subject matter.

The participant demonstrated preparedness for the discussion.

The participant demonstrated even-handed and fair argumentation.

The participant listened to the counterpoints and fully responded to the other views.

Last, how do you feel about the makeup of the participant panel?  Was it balanced?  Who was missing? 
Instructors: You can assign this research for homework or complete as a class. The video can be viewed in whole or in part. Use students’ reflections as class or group discussion. Special attention can be paid to the visual of the circular design of the debate (roundtable) and the implications of this (discussion, entering the conversation, and various degrees of agreement and/or disagreement).  
For further review and to encourage independent learning, show the students the link to the full transcription of the discussion and the link to Bruce William’s white paper. (Additionally, instructors may choose to revisit discussions about genres and specifically examine the conventions of white papers and green papers.) 



	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.

	Surveying the Text
Surveying the text gives your students an overview of what the reading selection is about and how it is put together. Surveying also helps your students create a framework in which they make predictions and generate questions to guide their reading. When you are ready to assign the Keen, Sifry, Wales, and Williams’s articles, engage the students in Activity 3.
Activity 3: Surveying the Text

Answer the following questions:

1. Look at the main title. What does “point-and-click” mean literally? What do you think it could imply?  In your experience, when do you usually see or hear that term used?

Answers will vary, but students will probably say that the term “point-and-click” is a common term for the way we use a mouse to navigate web pages. Students may also answer that it implies convenience and expediency in getting something done. Consumers are used to seeing the term when they shop for items on the internet or click on “favorites” on social networking sites. For each article, tailor the question to address the different titles.
2. The other part of the title is “The Internet Has Fueled Polarization and Gridlock, but It’s Given Us New Tools for Self-Government.” What clues does this subtitle give you about the content of the article?

The article will focus on the internet and on government in the United States. They will note that the title indicates a problem (polarization and gridlock) and a stance on the issue (the internet opens up new tools for democracy). For each article, tailor the question to address the different titles.
3. What did you notice about the text structure? 
Student response will vary, but many will note the general organization of a persuasive essay, that the text includes an introduction with a catchy opening sentence, several supporting reasons, and a conclusion. Students will identify that the article is likely to be shorter and to the point. There won’t be too much detail and will be easy to read.
4. Who wrote the article? Do you know anything about this writer? 

Students will locate the information at the bottom of the page. Discuss the brevity of the statement: “Micah L. Sifry is co-founder of the Personal Democracy Forum and editor of techPresident.com.” Ask students how they could find out more about the author and have them share their results in groups. Students can use computers, phones, or iPods to research the author, the two organizations, and more (Sunlight Foundation might come up, for example). Students can repeat this process for each author.


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.

2.3 Verify and clarify facts presented in other types of expo​sitory texts by using a variety of con​sumer, workplace, and public documents.

	Making Predictions and Asking Questions

Begin this activity by asking your students questions that will help them make predictions about the text on the basis of the textual features noted in the surveying process. Help them notice the textual features that are relevant to the particular genre and rhetorical situation. Ask your students to think about the character and image of the writer, the nature of the audience, and the purpose of the writing. Be sure to ask them to explain how they formed their predictions, having them give evidence from the text they have surveyed.
Activity 4: Making Predictions and Asking Questions

Answer the following questions after surveying the text:
1. Based on the title and the subtitle of the article, what clues does this give you about the purpose of the article?
       Here the instructor can assist readers in focusing on the rhetorical situation.
       Students can practice identifying how a writer shapes his text to address the
       purpose (and so forth with the audience, genre, stance, and design). 

2. Who do you think is the intended audience for this piece? How do you know this?

       The audience is going to be a wide, general audience of newspaper and magazine

       readers. Students might also add that the article is not aimed at young people;   

       rather, it is focused primarily on a mature audience concerned with business and 
      economics.
3. What is the genre, and does it affect what content the author should and can include? 
 The genre is that of a non-fiction essay. The essays argue a position and, as such, should seek to provide objective information and researched source material. Because the articles are published in a newspaper or magazine, they will necessarily be brief. Thus, when the author chooses to include information, it will need to be done judiciously. (Students will want to look up/discuss the word “judiciously.”)
4.  Does the genre affect the writer’s tone?
Student responses should use descriptive words to explain how a newspaper article requires a different tone than other genres. For example, the author might choose words that sound serious, brisk, to-the-point, objective, and assertive. At the same time, because the Sifry article appears in the Technology section of the Wall Street Journal, students will offer that the author is able to offer his opinion, claim, or position on the topic.
5. How does the author convey his stance?
Student responses will refer back to tone and word choices. At this point, student responses will also focus on how reasonable the author seems due to his tone and likewise should consider how receptive readers are to his stance.     

	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe​rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond​ing to the ELA stan​dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng​lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Introducing Key Vocabulary
Choosing key words and then reinforcing them throughout the reading process is an important activity for students at all proficiency levels.
Before your students start reading the text, assign several key words for them to look for as they read. Have each student or group complete a vocabulary journal for each word they are assigned. In the vocabulary journal, students should first write down what they think the word means and then write the definition. This vocabulary journal encourages metacognitive strategies: After considering what they thought the word means and what it actually means, students then use further sequential processes for understanding vocabulary by indicating which context clues they used and where they found the information (word parts or resources). 
Activity 5: Introducing Key Vocabulary
Working in groups, complete the chart for each of the words or concepts you have been assigned. Be prepared to present your findings with the class.

Word

What I Think It Means
What It Actually Means
Clues (context or parts)
Where I Found Out
Vocabulary 

from Sifry’s “Point-and-Click Politics”

democracy

(paragraph 1)
swath (2)

polarized (3)
gridlock (3)
clamor (3)
politicking (5)
ideologues (5)
hyper-  (6, 8, 18) 
parsing  (7)
paradoxical (9)
disclosure (11)
Vocabulary
from Keen’s “Down with Democracy”
evangelical (1)
Wikia Search (3)
missive (2)
transparency (5)
algorithms (3)
altruistic (6)
opacity (9)

noble (9)
amateurs (9)
communitarianism (9)
Vocabulary
from Wale’s “Future Web”
censorship (1)

quaint (1)
unprecedented (2)
access (3)
compressible (4)
encryptable (4)
circumvent (4)
vigour (4)
Vocabulary
from William’s “Is Democracy Threatened”
emergence (4)
context (4)

provision (5)
intimate (5)
significance (6)

unfettered (6)
subsidies (6)
diverse (7)
merits (7)
alien (8)
ideologies (8)

fascism (8)

assumptions (10)

roused (10)

apathetic (10)

diverse (12)

portals (12)

genres (12)

portend (13)

phenomenon (14)
eroding (14)
venue (14)
convergence (15)
polarization (16)
fodder (16)
polity (16)
myriad (17)
parasitic (17)
tethered (17)

disinterested (18)

echo chamber (19)

marginalized (23)

cesspool (23)

civic (25) 

lamented (25)

Present the models to the class. 
Note: See Appendix B for brief explanations of additional vocabulary activities.



	
	Reading

	Reading Comprehen​sion (Focus on In​formational Materials)

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean​ing is affected by the patterns of organiza​tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	First Reading

 The first reading of a text is intended to help the students understand the text and confirm their predictions. This is sometimes called reading “with the grain” or “playing the believing game” (Bean, Chappell, & Gillam, 2007).

Activity 6: First Reading

After you have read the article, come up with one question and comment for each point made in the article. This will mean that you have identified and paraphrased the main points in your own words. Be prepared to share your questions and comments with your classmates. Be sure to keep these questions and comments for later use.
Instructors: In groups or as a class, select an article or assign the articles to groups and have students discuss questions and comments. One activity can be to have students write the questions on the board, then pick 2-3 to answer. An additional activity is to have students write their comments or questions on a sheet of paper and pass it around the room (or group). Every student should respond to the comment or add an additional question or comment. This can be timed or stopped after a certain number of students have seen and responded to the question/comment. The question/comment sheets can then be read out loud and used for more class discussion or quickwrites.  Make sure students keep these to use for the essay assignment.
After you have completed the article, discuss the following questions as a class:

1. Which reasons stand out to you and why? 

Answers will vary.

2. Does the author provide convincing supporting evidence?

Answers will vary. 
3. What surprised you?

Answers will vary.

4. How does the author demonstrate that this is a pressing issue that needs a resolution? Does he provide necessary background information?
Answers will vary. Make sure this question is discussed as a class or in groups because it leads students to the essay assignment.
The following metacognitive activities are also especially effective at this stage. (See Appendix A for a brief explanation of each of these strategies.)

· Book Marks and Trouble Slips 

· Chunking

· GIST

· Graphic Organizers

· Quickwrites

· Reciprocal Teaching

· Rereading or Repeated Reading

· Say, Mean, Matter

· SQP2RS

· Talking to the Text/Annotating the Text/Highlighting

· Think Aloud


	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
	Looking Closely at Language

The reading activity of looking closely at language is meant to build on the vocabulary work you began with your students in their study of the key words. To help your students look closely at language used in an article, select a list of words from the text that may be unfamiliar to them, and then choose one of the following assignments for them to carry out.

· Completing a vocabulary self-assessment work sheet

· Compiling a vocabulary log

· Making predictions from context; looking words up to confirm
· Denotation/connotation making. Students predict word meanings or look up words based on their denotations (dictionary definitions) and connotations (personal meanings).
Activity 7: Denotation / Connotation Chart
Review the article and look for at 5 words to examine the way in which the author uses language.  Note that some words suggest a neutral use, while other, closely related words can create positive or negative connotations.  
Review the article to create a list of terms used by the author. Divide the list into three columns and include the neutral term —the denotation—of the term in the middle column. Then make a column for the negative connotation on the left and the positive connotation on the right. For example,

Negative Connotation           Denotation              Positive Connotation

1. isolation                         privacy                            solitude

1. How does your list of terms affect your understanding of the author’s approach in trying to persuade the reader? 

2. Compare two or more articles and discuss the differences and/or similarities in the authors’ approaches. 
Note: See Appendix B for brief explanations of various vocabulary activities.

	Writing Strategies

1.7 Use systematic strategies to organize and record infor​mation (e.g., anec​dotal scripting, an​notated bibliographies).

Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierar​chical structures, repetition of the main ideas, syntax, and word choice in the text.

	Rereading the Text

In the initial reading, your students read “with the grain,” playing the “believing game.” In the second reading, they should read “against the grain,” playing the “doubting game.” As your students reread a text, they will develop fluency and continue to build their vocabularies, both of which are integral to successful comprehension. 
Activity 8: Rereading the Text

As you read the essay again, complete the following tasks:

· Record the essay’s thesis

For example, in his article, Keen asserts the following: “If, like me, you believe that Wikipedia has spawned a mountain of unreliable, unprofessional and often corrupt so-called knowledge, then Wales’ radical new search venture is of deep concern” (paragraph 4).
· State the thesis as a question.

Has Wikipedia has spawned a mountain of unreliable, unprofessional and often corrupt so-called knowledge, and should Wales’ radical new search venture be one of deep concern?

· Highlight the details throughout the essay that directly answer the question you have written.

· On your copy of the essay, label the following points on the left-hand margin:

The introduction

The issue or problem the author is writing about
Examples given by the author

The author’s main arguments

The conclusion

· Then in the right-hand margin, write your reactions to what the author is saying.

Initially, you may want to do this activity collaboratively as a class. Later, you might ask your students to exchange their annotations and compare their labeling and responses in small groups or in pairs.


	Literary Response and Analysis

3.3 Analyze the ways in which irony, tone, mood, the author’s style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both. 
COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, this activity is designed to develop the close reading skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Draw inferences and conclusions.

(  Respond to tone and connotation.

	Analyzing Stylistic Choices
This particular line of questioning is offered to help your students see that the linguistic choices writers make create certain effects for their readers. 

Activity 9: Analyzing Stylistic Choices

Select the Keen article (or select the other articles) and answer the following questions about the author’s use of words and sentences to help you understand how the text works.  
Word Choice

· What are the denotative and connotative meanings of key words? How do the specific words that author chooses affect your response to the article?

· Which words or synonyms are repeated? Why?

· What figurative language does the author use? What does it imply?

Sentence Structure 
· Is the sentence structure varied?
· What effects do the author’s choices for sentence structure and length have on the reader?

Loaded Words: Language that Puts a Slant on Reality

Reread Keen’s article and answer the following questions:

· How would you describe the style of this article? Is it formal? Informal? Academic? Scientific? Conversational? 

 Although some students may perceive this article as formal compared to        what they are used to reading, it is written in a fairly informal journalistic style with short paragraphs, no formal documentation, no scientific jargon, and no fully developed arguments. This article can be contrasted with William’s white paper.
· What is the tone of the article? What is the effect of such phrasing as “I fear” and “faith in open-source communitarianism”?
Students will discuss how the word choices reveal the author’s attitude or stance toward the subject. 
· In what ways do the tone and word choices create the effect of a trustworthy writer?
Many students will immediately respond that the author’s tone makes it difficult to view the author as objective and, therefore, trustworthy.  However, as the discussions continue, the students will begin to point out the purpose of writing opinion articles is to assert a position on a topic. Students will need to reflect on the genre of opinion pieces written in magazines or newspapers and make judgments about the rhetorical choices often made by writers of op-ed works.
Considering the Structure of the Text

Now that your students have read and discussed the Keen essay, they are ready to begin analyzing the organized structure. Have them complete Activity 10. This activity can be completed for the other texts as well. After working on this exercise in groups or as a class, consider having students complete a second analysis outside of class to encourage independent learning.
      Activity 10: Considering the Structure of the Text
· Draw a line across the page where the introduction ends. Is the line after the first paragraph, or are there introductory paragraphs?
A line will be drawn after paragraph four.
· Divide the body of the essay into sections on the basis of the topics addressed.

The topics addressed are the internet search engines, volunteer programmers,Wikia Search, unreliable information, accountability on the internet, employed programmers, and threatened democracy.

· Draw a line where the conclusion begins. Is it the last paragraph, or does it begin before that ?
The line will be drawn before the second-to-last paragraph.
You are now ready to begin a process called “descriptive outlining”:

· Write brief statements describing the rhetorical function and content of each paragraph or section. 
__ What does each section do for the reader? What is the writer   

     trying to accomplish?

Paragraphs 1-4: Introduces the topic and places the thesis in 
                            context. States the thesis.
Paragraph 5-6:  Describes an opposing point of view. Argues

                           against the opposing view. Uses fear as a                                          

                           means to introduce a hypothetical effect of using 

                           anonymous volunteers to program search engines   

                          (cause and effect).
Paragraph 7:    Offers reasons for opposing viewpoint.
Paragraph 8:    Explains a solution (based on precedence).
Paragraph 9-10: Concludes and provides a call to action. 
                          Attempts to discredit the opposition. 
__ What does the section say? What is the content?   
       Encourage students to try to summarize each paragraph or 

       section in one sentence.
· After making the descriptive outline, ask questions about the article’s organizational structure:
__Which section is the most developed?

__Which section is the least developed? Does it need more 

     development?

__Which section is the most persuasive? The least?

From your work charting the text, what do you think is the essay’s main argument? Is it explicit or is it implicit?

	
	Postreading

	Prerequisite Seventh Grade: Writing Appli​cations (Genres and Their Characteristics)

2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com​prehensive under​standing of the signifi​cant ideas in works or passages.

	Summarizing and Responding
Summarizing is a very important strategy your students will need to learn. It involves extracting the main ideas from a reading selection and explaining what the author says about them. Some options for teaching this complex strategy are the following:

· Use the mapping activity to help your students construct their summaries. Show them how to construct a summary, using knowledge about the author’s structure of the text and how to respond to the text on the basis of their experiences and opinions.

· Consider using SQP2RS and GIST, two effective approaches for teaching and reinforcing skills for summarizing.

· Instead of asking your students to write a response, ask them to summarize a text and then write questions that can be used as the basis for a class discussion.

After your students have carefully reread the text, they will be ready for Activity 11, in which they will summarize and respond to the text. Have them work in groups, and have the groups type up their work and distribute it for sharing. 
Activity 11: Summarizing and Responding
Summarizing is a very important skill used to extract the main ideas from a text and explain what the author says about them. You have reread the text and have looked at the way each chapter fits into a whole. In a way, you have “mapped” a text. Now you can generate a summary from that mapping.
· When working with the longer texts, try to write a five-sentence summary of your favorite section or favorite point argued by the author.

· Try to write a five-sentence paragraph of the selected article. 

· Try to write a one-sentence summary of the article.



	Reading Compre​hension (Focus on Informational Materials)

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre​tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be​liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu​ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun​terclaims (e.g., appeal to reason, to authority, to pathos and emotion).

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, these questions are designed to develop the skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Identify important ideas.

(  Understand direct statements.

(  Draw inferences and conclusions.

(  Detect underlying assumptions.

(  Recognize word meanings in context.

(  Respond to tone and connotation.

	Thinking Critically

The following questions will move your students through the traditional rhetorical appeals. Using this framework, help your students progress from a literal to an analytical understanding of the reading material.  Keen’s article works well for in-class discussion, followed by Sifry’s and Wales’ articles.
Activity 13: Thinking Critically

Questions about Logic (Logos)

1.Locate the major claims and assertions 
            Major claims:     
· Anonymous volunteers should not power search engines 
· Free encyclopedias result in unreliable and often corrupt information

· By allowing anonymous programmers access to search engines, sources could exploit or negatively impact the way in which the public receives information

· Programmers should be accountable to the users

· Using employed, paid programmers results in accountability and increased fact checking

2. Is there any claim that appears to be weak or unsupported? Which one, and why do you think so? 
· The claim that Wikipedia has “spawned a mountain of unreliable . . . so-called knowledge” needs supporting evidence.  

· The claim that paid programmers are more reliable than volunteers needs further explanation and needs to address the opposing viewpoint that volunteers are more apt to provide unbiased information.

3. Can you think of counterarguments the author does not consider? 

      Answers will vary. Here are two examples:
· One counterargument claims open-source encyclopedias and search engines allow for increased participation from citizens, regardless of socioeconomic background. 
· Another counterargument claims fringe opinions or dubious sources will naturally fall by the wayside as credible and reliable information is privileged.
4. Do you think the author has left something out on purpose? Why? 

· Students will initially respond to the genre and the limited space available in editorial pieces.
· The discussion will evolve into a consideration of form and content. When is it acceptable to limit information or responses? When is it unacceptable to omit information?

Questions about the Writer (Ethos)

5. Does this author have the appropriate background to speak with authority on this subject? 

· Have students research Andrew Keen’s biography online. Have students discuss the nature of the websites as they research biographies. Students will find that the author is educated, is knowledgeable about the subject, and has written numerous articles and books about the internet. Some possible resources include:
http://www.macmillanspeakers.com/andrewkeen
www.open.edu/openlearn/profiles/andrew-keen
http://millercenter.org/public/debates/internet
www.wikipedia.org/wiki/Andrew_Keen
6. Is the author knowledgeable?
· Most students agree Keen is knowledgeable.
7. What does the author’s style and language tell the reader about him or her? 
· Answers will vary. Many students will find the author’s tone condescending. Students will also respond to the author’s posture, gaze, and expressions in the photos accompanying the article and biographies.
8. Does the author seem trustworthy? Why or why not?
· Answers will vary.

9. Does the author seem deceptive? Why or why not?
· Answers will vary.

10. Does the author appear to be serious?
· Yes, the author appears to be serious.

Questions about Emotions (Pathos)

6. Does this piece affect you emotionally? Which parts? 
· Keen plays to deeply held American values of individualism, equality, freedom, and capitalism—at times in roundabout ways. Keen calls for an editorial class to protect citizens, privileges “traditional gatekeepers, and aligns Wales’ viewpoint with communitarianism. Some students suspect and react to elitism in his approach; other students feel the author is offering criticism to ensure responsibility on the Internet.
7. Do you think the author is trying to manipulate the reader’s emotions? In what ways? At what point?
· The use of loaded language provides evidence of manipulation. See phrases such as “evangelical message,” “supposedly altruistic programmers,” “genuinely people-powered,” and “communitarianism” (par. 1, 6, 8, 9).
8. Do your emotions conflict with your logical interpretation of the arguments?
· Yes, the author’s strong tone and use of language can provoke emotional reactions against those who threaten to remove a long-held tradition of fact checking and journalistic standards. Conversely, the author’s strong tone can feel threatening to those who read the passages as arguing for restrictions on the Internet in terms of individual freedom and equality.  
9. Does the author use humor or irony? How does that affect your acceptance of his or her ideas? 

· No, the author does not use humor. The author uses a sarcastic tone with words such as “supposedly” and “noble amateurs.” Answers will vary about the acceptance of his ideas.
Other Categories of Questions to Develop Critical Thinking

· Questions to identify important ideas

· Questions to identify the meaning of direct statements

· Questions that require students to draw inferences and conclusions

· Questions to get at underlying assumptions

· Questions about the meanings of words and phrases in context

· Questions about tone and connotation

Quickwrite (5 minutes). Use this strategy at the beginning of the class to get your students thinking about the topic. What is the essay’s main topic? What do you think the writer is trying to accomplish in the essay? You can then read several quickwrites to the class to start a discussion or have your students read their own quickwrites aloud.
Quickwrite (5 minutes). Choose one of the following topics to write about:

1. What does the writer want us to believe?

2. What is your response to one of the author’s main ideas?

When a discussion becomes bogged down or unfocused, ask questions such as the following: What are the main issues here? What does the writer want the reader to believe? What perspectives are represented in the text?

At the end of a session, ask questions such as the following: What did you learn from this discussion? How might you be able to use this new information?


	
	Connecting Reading to Writing 

	
	Writing to Learn
Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages. Much of the prewriting stage has already been accomplished at this point because your students have been “writing to learn” by using writing for taking notes, making marginal notations, mapping the text, making predictions, and asking questions. Now they are ready to use what they have learned to produce more formal assignments.

	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro​fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).

	Using the Words of Others
Activity 14: Using the Words of Others

One of the most important features of academic writing is the use of words and ideas from written sources to support the writer’s own points. There are essentially three strategies for incorporating words and ideas from sources, as shown below:

· Direct quotation: Micah Sifry says, “Being hyperconnected, it seems, is contributing to hyperpolarization. The rapid rise of social media has generated more talking than listening, more pushing than parsing, and more fragmentation of attention than concentration” (5).

· Paraphrase: In “Point-and-Click Politics,” Micah Sifry notes that the Internet is not necessarily bringing together genuine discussion about  political or civic concerns. While we may expect that citizens are now engaging in more informed discussions about political issues, the truth is that citizens tend to be drawn to sites that echo their own opinions and discourage thoughtful consideration of opposing points of view”(5).

· Summary: In “Point-and-Click Politics,” Micah Sifry argues for a reevaluation of the way in which we view how the Internet is affecting the democratic process. He considers that we initially viewed the Internet as helping citizens become active participants in the democratic process. However, this increased activity has not resulted in an increase of quality discussions of political issues. Instead, Sifry asserts, through the Internet, civic participation is becoming increasingly polarized (5). 
Which citation format should you teach? This is not an easy question to answer because most students will end up using at least two formats in their college work. The two most common documentation styles are the Modern Language Association (MLA) format, used mainly by English departments but also in business, and the American Psychological Association (APA) format, most common in the social sciences. The MLA format is probably the better format for your students to learn because instructors of freshman composition class are likely to require their students to use it. Other formats students may encounter are the Council of Science Editors (CSE) format, used in the sciences, and Chicago Manual, which is based on The Chicago Manual of Style, published by the University of Chicago Press.

Whichever format they use, your students will need to learn to record all the necessary information and acquire the habit of documenting sources. They will need to record, at a minimum, the author, title, city of publication, publisher, date of publication, and page number when citing a source. Style manuals are available to guide your students.

MLA Format

Books. Here is the MLA format for the citation for a typical book:

Bean, John C., Virginia A. Chappell, and Alice M. Gilliam. Reading Rhetorically: A Reader for Writers. New York: Longman, 2002.

Newspapers. Here is the bibliographic information for the article quoted above in MLA format (because it was published in a newspaper, the format and the information included differ somewhat):

Rifkin, Jeremy. “A Change of Heart About Animals.” Los Angeles Times 1 Sept. 2003: B15+.

Web sites. Students often want to incorporate material from Web sites. To document a Web site, they will need to give the name of the author (if known), the title of the site (or a description, such as “Homepage,” if no title is available), the date of publication or update (if known), the name of the organization that sponsors the site, the date of access, and the Web address (URL) in angle brackets. For example:

University Writing Center. 26 June 2003. University Writing Center, California Polytechnic State University, Pomona. 26 May 2004 <http://www.csupomona.edu/uwc/>.

The author for the above site is unknown, so no name is given. This entry would appear in the Works Cited section alphabetized by “University.”

In-Text Documentation. MLA style also requires in-text documentation for every direct quotation, indirect quotation, paraphrase, and summary. Many students are confused by this, believing that documentation is necessary only for direct quotations. If the author’s name is given in the text, the page number should be given in parentheses at the end of the sentence containing the material. If not, both the author’s name and the page number are required. For example, here is a paraphrase of material from the Rifkin newspaper article (cited above). Because the author is not named in the text, the last name goes in the parentheses:

It is well-established that animals can learn to use sign language. A long-term study at the Gorilla Foundation in Northern California shows that Koko, a 300-pound gorilla, can use more than 1,000 signs to communicate with her keepers and can understand several thousand English words. She also scores between 70 and 95 on human IQ tests (Rifkin 15).

An academic paper is most often a dialogue between the writer and his or her sources. If your students learn to quote, paraphrase, summarize, and document sources correctly, they will be well on their way to becoming college students.

This short introduction presents only the basic concepts of MLA documentation. Your students will need access to the MLA Handbook for Writers of Research Papers, which covers the system in more detail.
Practice with Sources: Quote, Paraphrase, Respond. An exercise that can help your students learn to incorporate material from other sources is “Quote, Paraphrase, Respond.” Ask your students to choose from the text three passages they might be able to use in an essay. First, have them write each passage as a correctly punctuated and cited direct quotation. Second, have them paraphrase the material in their own words, citing the material correctly. Last, have them respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation. It is easy to see whether your students understand the material by looking at their paraphrases. Later, they can use the material in an essay.

	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Negotiating Voices

In the “Practice with Sources” activity, your students practiced selecting useful and interesting material, punctuating direct quotations, recasting the language for indirect quotations and paraphrases, and responding to the ideas. Now you will help your students put direct quotations, indirect quotations, concepts, facts, ideas, and opinions from other writers into their own texts and keep the voices straight. The goal is for your students to be able to make clear who is saying what as well as what the relationships between the ideas are. In other words, the intent is that they become able to operate in much the same way as an air traffic controller, who must guide aircraft of many types from many places to a safe landing without incident, or a choir director who organizes multiple voices into a harmonious chorus.

One strategy for achieving this goal is to give your students models for language they might use to integrate and situate those other voices. Students often are confused when they discover that their sources disagree. How can they put these dissonant voices in conversation with one another? You might give your students introductory language, such as the following frames:

· The issue of ______ has several different perspectives.

· Experts disagree on what to do about ______.

You might then give them language that introduces ideas from particular writers:

· Noted researcher John Q. Professor argues that . . .

· In a groundbreaking article, Hernando H. Scientist states that . . .

· According to Patricia A. Politician . . .

Contrary views can be signaled by adding transitional phrases:

· However, the data presented by Hernando H. Scientist shows . . .

· On the other hand, Terry T. Teacher believes . . .

The student writer then needs to add his or her own voice to the mix:

· Although some argue for ________, others argue for _______.  In my 
view . . .

· Though researchers disagree, clearly . . .

Many similar frames for introducing the words and ideas of others and signaling a stance on those ideas can be found in They Say/I Say: The Moves That Matter in Academic Writing by Gerald Graff and Cathy Birkenstein, which is an excellent resource for exploring essential phrases used in academic writing. Your students might also create their own set of frames by looking at language used by professional writers.

Activity: Listing Models and Frames

Give your students a newspaper article or an editorial in which the writer summarizes or synthesizes several different perspectives and argues for his or her own position. Ask them to underline phrases that signal relationships between and among different ideas and perspectives. Make a list of these phrases that your students can use in their own writing.

The Problem of the Writer’s Self

In this discussion we have used the metaphor of a conversation among different “voices” or “selves” that a writer has to keep straight, and we outlined some language frames that will help the student writer begin to integrate and synthesize those different voices. But what about the writer’s own voice or self? Current composition theory holds conflicting views of the writer’s self. In the “expressivist” view, the writer is a unique individual self, seeking—and speaking in—an authentic (individual) voice. In the extreme, this view may lead to what columnist John Leo calls “the romantic notion that rules, coherence, grammar, and punctuation are unimportant: what counts is the gushing of the writing self.” However, it may be helpful to think of this extreme view of a totally unique and individual self as one end of a continuum of possible writerly selves. Focusing on this end of the continuum, our goal is not just self-expression, but creating a writer with the confidence to express his or her individual feelings and opinions. Personal essay assignments that encourage this kind of expression develop fluency and confidence. And of course, there are times when it is necessary and appropriate for a writer to say what he or she thinks in his or her own voice.

At the other end of the continuum is a competing view that sees the writer at the center of multiple conflicting discourses and the self, at least in part, as constructed by those discourses. We all play multiple roles in life and speak and behave differently in each of them. Our selves are complex. It is also true that words tend to be found in groups and that groups of words tend to have concepts and perspectives built into them. Rhetorician Kenneth Burke (47) calls such groups of words “terministic screens” because the terms themselves screen out certain views and bring others into focus. When we use such words, do we speak them or are we being spoken by them? It is a little of both. And we have rhetorical choices to make. Choosing the appropriate self to present in the writing is a problem of ethos. It is largely a matter of creating an ethos appropriate to the purpose and audience for the writing.

Some examples. Recently, a team of scientists created an artificial bacterium. They copied the genome of an existing bacterium and are planning to insert the human-made DNA into a cell. Here is the lead from a feature article about this achievement from Time magazine:

Man Makes Life. Well, almost. Craig Venter has built the first man-made genome. Soon, those genes may cause a cell to come alive. That tiny organism will be Venter’s own—and that one’s just the start (Park 44).

The sentence fragment, the lack of scientific vocabulary (except for “genome”), the contraction of “one is” to “one’s,” and the conversational tone all make this writer’s personal voice strong and the connection to the audience personal. Even the idea that Venter has created his own private organism makes this reporting of the event human and personal. The writer uses language choices to make a complex (and perhaps scary) development interesting (and accessible) to the average reader.

On the other hand, here is the lead from a similar article in the Los Angeles Times:

Using off-the-shelf chemical compounds, scientists for the first time have constructed the entire genome of a bacterium, a key step toward their ultimate goal of creating synthetic life forms, researchers reported today (Kaplan 10).

Here the reporter’s “voice” is matter-of-fact and distant. The language is neutral and specific; the writer is uninvolved. It’s just news.

Yet another “voice” can be heard in this selection from the abstract of an article in Science describing earlier research by the same team:

As a step toward propagation of synthetic genomes, we completely replaced the genome of a bacterial cell with one from another species by transplanting a whole genome as naked DNA. Intact genomic DNA from Mycoplasma mycoides large colony (LC), virtually free of protein, was transplanted into Mycoplasma capricolum cells by polyethylene glycol–mediated transformation (Lartigue et al. 632).

Here the vocabulary and style are those of scientific insiders; the tone is unemotional and objective. However, the use of first person, in “we completely replaced,” causes the reader to see this scientific team as personally involved participants in this discovery. Until very recently, scientific writing would often erase personal involvement by using passive voice (e.g., “The genome of a bacterial cell was completely replaced.”). While maintaining standards that dictate clear and precise writing, the scientific community has become tolerant of a more personal voice.

Questions to consider. As your students read material for research papers and other assignments that use sources, have them think about the following questions:

· What impression do I have of this writer? What is it about the text that creates this impression?

· How does the writer’s ethos affect my attitude toward his or her arguments? Is the writing more or less persuasive because of the way the writer presents himself or herself?

· Is this writer writing as an insider, a participant in the field or the events, or as an outsider who is reporting on something? How can I tell?

· When I use material from this writer, do I want to quote it, preserving the writer’s ethos, or do I want to paraphrase it, diminishing the writer’s ethos?

As in a conversation, different voices speak with greater or lesser authority and intensity at different times. In a direct quotation, the voice of the other, the source, speaks loudly. In a paraphrase, the voices of the writer and the source merge. In a summary, the source’s voice becomes even more distanced. However, at some point the writer begins to appropriate the vocabulary of the sources and use it in his or her own voice to express his or her own ideas. This is an important moment. The writer is beginning to internalize the words of this discourse. The words are becoming his or her own words. As teachers, we need to design lessons that will facilitate this process.

When your students begin writing about sources, they may want to turn the above questions around and ask themselves the following questions:

· As a writer, what kind of impression do I want to create in this paper? How can I create that impression?

· What kind of ethos will be most persuasive?

· In this conversation, am I an insider or an outsider?

· What is my stance toward the material from my sources? Do I agree or disagree? Am I an objective reporter of the facts? How can I show this stance?

When the writer inserts himself or herself into the discourse, not any voice or self will do. If your students want to be persuasive, they will have to show that they can think and write like members of the community whose conversation they are trying to join. They will have to speak to their intended audience using the language, arguments, standards of evidence, and perspectives of the discourse community they hope to join. And they will have to internalize the disciplinary practices they are trying on well enough that they seem a natural fit. 

Vocabulary is a good indicator of how the discourse of the field has been internalized. A student might ask one of these questions:

· What sort of person would use this word?

· Can I become the sort of person who would use this word?

For example, in the sample quotations above, most students will be comfortable, or could become comfortable, using “human-made,” “organism,” or “synthetic.” Most will not be comfortable using “Mycoplasma mycoides large colony (LC),” or “polyethylene glycol–mediated transformation.” However, if a student goes on to major in microbiology, he or she will become comfortable with this language and will be able to write as an insider to that more specialized community.

Activity: Trying on Words, Perspectives, and Ideas

Give your students some questions based on the issues raised by the articles they have been reading. These could be policy questions (What should we do about _______?) or value questions (Is ______ good or bad?). Then give each student a persona or perspective to represent. The perspectives could be based on the writers of the articles they have been reading or sources quoted in them, but they could also be based on other people they know or know of, such as the teacher, the school principal, the President of the United States, or even a movie actor or a rock star. Their task is to think, “What would ________ say about this?” “How would ________ answer this question?” Encourage your students to use vocabulary from the articles in representing their adopted position. At the end of the role play, ask your students to state what they themselves really think.


	
	Writing Rhetorically

Prewriting

	Writing Strategies

1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.

	Reading the Assignment
Many students have trouble with writing assignments because they do not read the assignment carefully. Here are some strategies that might help your students overcome this problem:

· Read the assignment carefully with your students. Many problems with student work, particularly in timed, high-stakes writing situations, arise because your students fail to completely understand what the writing assignment asks them to do. The explanations in Appendix C can help clarify some key assignment words.

· Help your students specify the subject of the essays they are going to write. Is the subject specified for them? Do they have choices to make about the subject?

· Discuss the purpose of the assignment. Are your students informing or reporting? Are they persuading their readers of something? Help them recognize how the purpose of the assignment will affect the type of writing they will do.

· Remind your students to read the assignment for information about process and deadlines. You may want to help them sketch out a timeline for completing the assignment in reasonable steps.

· Ask your students to examine the assignment for information about how they will be graded. On the basis of what criteria will their written work be evaluated? Do they understand each criterion?

Look for information about the audience to whom the writing will be addressed. (See “Getting Ready to Write.”)

Activity 15: Writing Assignment
Read the following assignment carefully to make sure you address all aspects of the prompt.

Subject
“Over the life of the American republic, changes in the form of media through which citizens obtain information (whether it be newspapers, radio, television, or the Internet) have been accompanied by profound changes in the operation of American politics. If the past is any predictor of the future, current changes will have significant implications for the practice of American democracy” (Bruce Williams, Miller Center of Public Affairs, 2010).

Task – Writing to Argue a Position
Compose a researched essay in which you argue a position about information and democracy. From the list below, choose a topic that you feel passionately about and that impacts your life directly. You must convince, argue, or persuade the reader to consider your position and change his/her mind.  Your task is to effectively persuade the reader to accept your position on a topic where differences of opinion exist. 

List of topics (choose ONE)
1. Take a position and argue whether or not the authority of journalism to provide political information is declining and argue whether or not journalists gather information with a commitment to objectivity.

2. Argue that democracy is threatened by the unchecked nature of information on the Internet.

3. Argue that democracy is not threatened by the unchecked nature of information on the Internet.



	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

	Getting Ready to Write
The following activities will help your students move as smoothly as possible from reading to writing. They may want to refer to their reading notes before engaging in these activities:

· Invention strategies designed to generate ideas, points, and arguments. Typical strategies include brainstorming, informal outlines, quickwrites, webbing, or clustering. (See Appendix D for descriptions of several prewriting options.)
· Strategies to help your students consider the audience for the essay. They should think about what most people know and think about the topic of their papers. If they want to change the opinions of the audience, they will need to think about persuasive techniques, both logical and emotional. Discussions in groups and pairs can be helpful for this activity.
Activity 16: Getting Ready to Write

The following exercise will help you move from reading to writing.

Consult newspapers and other documents on the Internet to find out the current status of the issues surrounding responsible journalism and/or credible information on the Internet. What aspects of the issues are currently in the news? Why is this still important? Why do people care about it? Based on the articles you read as a part of this assignment and your own research, how do you think this issue should be resolved?


	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Formulating a Working Thesis

Most students will find it helpful to formulate a working thesis statement at this point. They can go through their “invention” work to decide on a statement or assertion they want to support. Although students can be successful using different approaches to writing, a strong, focused thesis statement can keep them on track.

Activity 17: Formulating a Working Thesis 
Writing down a tentative thesis at this point is a good habit to develop in your writing process. Your thesis should be a complete sentence and can be revised several times. A focused thesis statement will keep your writing on track.

Record your responses to the following questions in preparation for writing a tentative thesis statement:
· What specific question will your essay address? What is your response to that question? (This is your tentative thesis.)
· What support have you found for your thesis?

· What evidence have you found for this support (e.g., facts, statistics, statements from authorities, personal experience, anecdotes, scenarios, and examples)?

· How much background information do your readers need to understand your topic and thesis?

· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address their concerns (what would you say to them)?
Now draft a possible thesis for your essay.
After your students have formulated a working thesis, giving them feedback (either individually or as a class activity) before they begin to write will be important. Potential writing problems can be averted at this stage—before your students generate their first drafts.


	
	Writing

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Composing a Draft

The first draft of an essay provides a time for your students to discover what they think about a certain topic. It is usually “writer-based,” meaning the goal is simply to get the writer’s ideas down on paper. Your students should start with their brainstorming notes, informal outlines, freewriting, or whatever other materials they have and write a rough draft of their essay.
Activity 18: Composing a Draft
Now, using the notes and quickwrites you have already generated, respond to one of the assignments. 

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Organizing the Essay
The following items are traditional parts of an essay. The number of paragraphs in an essay will depend on the nature and complexity of the student’s argument.
Activity 19: Organizing the Essay

Make sure your essay includes an introduction, a body, and a conclusion. Here are some guidelines for creating these parts of a writing project:

Introduction

•
A “hook”  to get the reader’s attention

•
Background information that the audience may need

•
A thesis statement, along with an indication of how the essay will be 
            developed (“forecasting”).  Note: A thesis statement states the topic of 
            the essay and the writer’s position on that topic. You may 
            choose to sharpen or narrow the thesis at this point.

Body

•
Paragraphs that present support of the thesis statement, usually in topic
            sentences supported with evidence.  (See “Getting Ready to Write.”)

•
Paragraphs that include different points of view or address 
            counterarguments 

•
Paragraphs or sentences in which the writer addresses those points of 
            view by doing the following:
· Refuting them
· Acknowledging them but showing how the writer’s argument is 
                   better
· Granting them altogether but showing that they are irrelevant

•
Evidence that your students have considered their own values, beliefs,
            and assumptions; the values, beliefs, and assumptions of their 
            audience; and whether they have found some common ground that 
            appeals to the various points of view

Conclusion

•
A final paragraph (or paragraphs) that includes a solid argument to
            support the thesis and indicates the significance of the argument—the 
            “So what?”  factor


	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descrip​tive writing assign​ments.

	Developing the Content
Students need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose.
Activity 20: Developing the Content
Check to make sure your body paragraphs explain and support the thesis statement. Here are some guidelines to help you develop your body paragraphs:
•
Most body paragraphs consist of a topic sentence (or an implied topic 
            sentence) and concrete details to support that topic sentence.

•
Body paragraphs give evidence in the form of examples, illustrations, 
            statistics, and so forth and analyze the meaning of the evidence.

•
Each topic sentence is usually directly related to the thesis statement.

•
No set number of paragraphs makes up an essay.

•
The thesis dictates and focuses the content of an essay.


	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.

	Revising the Draft
Your students will now need to work with the organization and development of their drafts to make sure their essays are as effective as possible. Your students should produce the next drafts on the basis of systematic feedback from others. These drafts will be more “reader-based” than the first draft because the students will take into consideration the needs of the readers as they respond to the text. The process is as follows. 

Activity 21: Revising the Draft

You will now need to review the organization and development of your draft to make sure that your essay is as effective as possible.
Peer Group 

Work Working in groups of three or four, each student reads his or her essay aloud to other members of the group, after which they complete the Evaluation Form (Appendix F, Part I) for each essay. 

Paired Work 

Your students then work in pairs to decide how they want to revise the problems identified by their group members. 

Individual Work

At this point, your students are ready to revise the drafts on the basis of the feedback they have received and the decisions they have made with their partners. You might also direct them to the following revision guides for their individual work:

· Have I responded to the assignment?

· What is my purpose for this essay?

· What should I keep? What is most effective?

· What should I add? Where do I need more details, examples, and other evidence to support my point?

· What could I omit? Have I used irrelevant details? Have I been repetitive?

· What should I change? Are parts of my essay confusing or contradictory? Do I need to explain my ideas more fully?

· What should I rethink? Is my position clear? Have I provided enough analysis to convince my readers?

· How is my tone? Am I too overbearing or too firm? Do I need qualifiers?

· Have I addressed differing points of view?
Does my conclusion show the significance of my essay?


	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

	Revising Rhetorically
After your students have addressed global issues in their writing (e.g., response to the prompt, organization, and development), they will be ready to analyze their own arguments rhetorically. We often speak of revision as “re-seeing”—that post-drafting perspective that allows writers to view their writing from a different vantage point. We can think of this process as being similar to that used by a director who makes final cuts after a live audience has previewed a film. Revising rhetorically means “re-seeing” our writing through key aspects of the rhetorical situation, including the audience, the writer’s persona, and the occasion.

A rhetorical approach to revision can help your students understand that revising involves more than just including instructor or peer feedback in a new draft. A rhetorical approach recognizes that revision is a strategic, selective process; what writers choose to revise depends on the ultimate purpose of their writing. Not all potential improvements will be required by the rhetorical situation. Thus, the process of revising rhetorically can help your students determine the essential characteristics of effective written communication in a specific context.

Rhetorical revision can be divided into two tasks: rhetorical analysis of the draft and review of the evaluation criteria in relation to the writing’s purpose and context.

Rhetorical Analysis of a Draft

A rhetorical analysis of a rough draft requires the writer to carefully study the purpose, argument, persona, and audience of the text. Your students may use the following strategies to complete their rhetorical analysis:

· A Purpose/Argument/Persona/Audience (PAPA) Square graphic organizer (Appendix E)

· A rhetorical précis (Appendix E)

· “Descriptive Outlining”

· “Thinking Critically” questions on ethos, pathos, and logos

A rhetorical analysis, in other words, asks your students to consider the who, what, how, and why of their argument.

“Re-seeing” the Rhetorical Situation and Assessment Criteria

Once your students have analyzed their drafts rhetorically, they will be ready to consider the evaluation criteria they and their readers will use to assess the effectiveness of their arguments. As your students evaluate the overall success of their drafts thus far, it is important for them to review the key requirements of the rhetorical situation, including the assessment criteria.

Here are some possible questions for your students to consider:

· What is the rhetorical situation? Who is my audience, and what is my argument?

· What types of evidence and appeals does this audience value most highly?

· How can I establish my own authority to address this issue? What credibility do I have with this audience?

· What are the most important factors contributing to either the success or failure of the argument?

· Are stylistic maturity and complexity as important as content in this situation?

· What is the most relevant feedback I have received for this audience and context? What is the least relevant?

· What are the implicit values of the rubric or assessment criteria (if available)?

Here are some possible activities:

· Ask your students to read the scoring commentary on a sample essay. They may then self-score or peer-score their essays and write their own descriptive commentaries justifying the scores they gave.

· Provide instructor or peer feedback on only one paragraph in a draft. Then have your students selectively apply that feedback to the remainder of the essay, making critical decisions about which improvements are the most essential to the composition’s purpose. Your students may then write a justification of those decisions as a quickwrite or journal entry.

Have your students revise their essays in light of their responses to the questions above. Ask them to write a reflection in which they explain the changes they have made and why they made those changes.

	Prerequisite Ninth and Tenth Grade: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and sub​ordinate), phrases (e.g., gerund, infini​tive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construc​tion (e.g., parallel structure, subordina​tion, proper place​ment of modifiers) and proper English usage (e.g., consis​tency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

Written and Oral English Language Conventions 
1.1 Demonstrate control of grammar, diction, and para​graph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropri​ate manuscript re​quirements in writing.

	Editing the Draft
Your students will now need to work with the grammar, punctuation, and mechanics of their drafts to make sure their essays conform to the guidelines of standard written English.

· Your students will benefit most from specific feedback from you or a tutor rather than peer evaluation.

· This work can be preceded by mini-lessons on common grammar, usage, punctuation, and mechanics.

Individual Work

Your students will now edit their drafts on the basis of the information they have received from you or a tutor. Appendix F, Part II offers them some helpful editing guidelines. 
Activity 22: Editing the Draft

Edit your draft on the basis of the information you have received from your instructor or from a tutor. The following suggestions will also help you edit your individual work:
Editing Guidelines for Individual Work

· If possible, set your essay aside for 24 hours before rereading it to find errors.

· If possible, read your essay aloud so you can hear errors and awkward constructions.

· At this point, focus on individual words and sentences rather than on overall meaning. Take a sheet of paper and cover everything except the line you are reading. Then touch your pencil to each word as you read.

· With the help of your teacher, figure out your own pattern of errors— the most serious and frequent errors you make.

· Look for only one type of error at a time. Then go back and look for a second type and, if necessary, a third.

Use the dictionary to check spelling and confirm that you have chosen the right word for the context.


	
	Reflecting on the Writing

When you return the essays to your students, a good practice is to ask them to reflect in writing about the process of writing the essay, what they have learned that they can apply to their next assignments, or how they feel about the comments you have given them on the essay.
An effective question for an essay you are returning to students might be the following: what did you learn from this writing assignment that you plan to apply to the next writing assignment? Write down three specific ideas.

The following is a reflection exercise students can do on their final drafts right before they turn them in to instructors.
Activity 23: Reflecting on the Writing

Reflecting on your writing is an essential part of improving on your next assignment. When you have completed your final draft, answer the following questions and turn in your responses with your paper.

1. Place a wavy line by three parts of your essay that you like, and explain in the margin why you like these sections.

2. Next, place an “X” next to two-three parts of your essay that you feel still needs improvement, and explain your frustration with these areas of your essay.


	
	Evaluating and Responding

	
	Grading Holistically

Reading student papers holistically is also called “general impression” grading. It allows you to give a student a single score or grade on the basis of your impression of his or her management of the entire writing assignment. The basis of this type of evaluation is a rubric or scoring guide, which is used, along with sample papers, to “norm” the readers before they read the student papers. In the “norming process,” readers score sets of sample essays. The leader asks how many readers have given each score on each paper. Those who have given a certain score raise their hands when it is announced, and the raised hands are counted. This process is repeated for each score point for each essay. The process continues until almost all the hands are consistently being raised at the same time. In a holistic reading, the readers then read and score the papers very quickly, without marking errors or making comments. You might consider using the English Placement Test Scoring Guide printed in Appendix G as your grading criteria for this exercise. 

Grading a set of papers holistically with other faculty members lets you discuss the grading criteria and norm yourselves to a single set of scores. This is an excellent exercise to keep a conversation going among department faculty members about grades and assessment.

Assigning your students to grade a set of papers holistically will give you the opportunity to have your students work in groups to explain why a paper received a certain grade. You might then ask your students to revise their papers on the basis of their group’s assessment.

	
	Responding to Student Writing
Responding to your students’ writing is the final stage of the writing process. You have several ways to respond.

• Use a preprinted evaluation form  to respond to your students’ writing. (See Appendix F.) Make sure to include notes in the margin to support the marks on the evaluation form.

• Annotate the paper and make a summary comment at the end. In this case, make sure the marks on the paper explain the comment at the end.

• Meet one-on-one with each student and review the strengths and weaknesses of the paper. In this situation, you might keep an index card for each student and include your personal notes on each paper.



	
	Using Portfolios
A very good way to get your students to see their own progress as writers is to ask them to keep all their writing in a folder so you can discuss it with them throughout the term. You might even consider assigning some of these portfolio activities.
• Ask your students to explain their progress throughout the course, using 
  pieces of their own writing to support their claims.

• Ask your students to find their best and worst papers and explain the 
  differences between the two pieces of writing.
• Ask your students to revise their worst papers and summarize the pattern of  their changes.
Literary Connections
Community Creatures
Adam Rulli-Gibbs
A colony of bloggers secure in their topic

ranging in size from massive to microscopic.

The lesser ones surround and support the great

who set the direction for the others to debate.

A flock of forums grazing on knowledge

their shepherds guiding them to fresh foliage.

Free to chew the cud and relax within their walls

trusting the guardians to banish the jackals.

A hydra, a multi-headed oracle, it must be a wiki

tackling all problems from the simple to the tricky.

The multiple heads give it so much knowledge you see.

The only problem is... they do not always agree.

A mob of social bookmarkers, much like meerkats

take turns looking out and deciding what's good to peer at.

Hoping none of the sentinels is actually a pretender

directing them all according to their own agenda.

In the distance, a herd of social networkers

dashing all over the place. There's no room for shirkers.

Without any shepherds they all, every day,

have a role to play in keeping predators at bay.

©Adam Rulli-Gibbs 2007 
Rulli-Gibbs, Adam. “Community Creatures.” Fantastic Poems. A. Rulli-Gibbs. 2007. Web. 26 August 2011.


APPENDIX A

Reading Strategies

Book marks. Book marks can be used to help students think about how they read (reflecting on the mental process itself) and what they read (focusing strategically on content, style, and form). They can also be used to facilitate a reader’s ability to develop interpretations and aid in their formulation of questions to help anchor reading in the text. See Burke for examples of classroom uses.
Chunking. Proficient readers monitor their comprehension and often “chunk” language—break it up into smaller units—within sentences to help them understand what they read. Chunking can be used with complex sentences or with longer passages, depending on the reader’s needs. Such divisions will vary from person to person. See Schoenbach et al. and Burke for examples of classroom uses.

GIST (Generating Interactions between Schemata and Text). Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words, phrases, and ideas; (3) put the reading material aside; (4) use the important words, phrases, and ideas to generate summary sentences; and (5) add a topic sentence. See Cunningham et al. for more information on this strategy.

Graphic organizers. By visually representing a text, graphic organizers help students understand textual and informational structures and perceive connections between ideas. Graphic organizers can also support comprehension and help students reflect on which parts of a text are the most important. See Schoenbach et al. and Burke for examples of classroom uses.

Quickwrites. A form of freewriting, quickwrites are spontaneous, stream-of-consciousness responses to a single issue or related issues (Fulwiler).

Reciprocal Teaching. Reciprocal Teaching entails taking turns in leading a discussion on a reading selection with the intention of helping oneself and others understand and retain the author’s main points. It involves guiding the group toward reasonable predictions, important questions, essential clarifications or explanations, and coherent summaries. See Schoenbach et al. and Burke for examples of classroom uses. Also see Palincsar and Brown.

Rereading or repeated reading. Rereading increases readers’ comprehension and raises their confidence, especially with challenging texts. It also helps less-skilled readers develop fluency. See Schoenbach et al. and Burke for examples of classroom uses. Say, mean, matter. This strategy is the process of answering three questions as they relate to a reading selection: What does it say? What does it mean? What or why does it matter? The purpose of this exercise is to encourage students to move beyond literal-level thinking (Blau).

SQP2RS. This is the process of (1) surveying—previewing a text or part of a text; (2) questioning—listing two or three questions you think will be answered by reading the text; (3) predicting—stating three or four things you think will be learned by reading this text, then asking the class to narrow the list of questions to focus on three or four of them; (4) reading the assigned text; (5) responding—confirming and negating predictions, answering the questions already generated and asking new ones, and discussing the text with the class; and (6) summarizing— either orally or in writing. See Echevarria et al. and Vogt.

Talking to the text/annotating the text/highlighting. Writing responses and questions in the margins and underlining and highlighting key ideas are ways of increasing readers’ engagement with ideas presented in the text. These interactions with the reading material help to activate students’ prior knowledge and support their comprehension. See Jordan, Jensen, and Greenleaf and Burke for examples of classroom uses. Also see Davey.

Think aloud. Narrating the thought process while reading a passage aloud can help students externalize points of confusion, articulate questions about the text or its content, and make connections between the text and the students’ background knowledge and life experience. It is common to have students alternate reading sentences, paragraphs, or sections aloud. Think alouds help to make internal thinking processes observable. See Schoenbach et al. and Burke for examples of classroom uses. Also see Kucan and Beck for a review of the research.

APPENDIX B

Vocabulary Activities

Concept map. Teachers ask students to generate additional words, contexts, examples, and non-examples for a new term, concept, or key vocabulary word.

Cubing. Originally created by Cowan and Cowan Neeld, students freewrite about a vocabulary term, using each of the six ways to discuss the term: describe it, compare it, associate it, analyze it, apply it, and argue for or against it. Allow students to write about each “side” of the cube for roughly three minutes. After they have done all six sides, students can share or develop their own definition of the term.

Denotation/connotation making. Students predict word meanings or look up words based on their denotations (dictionary definitions) and connotations (personal meanings).

Frayer model. Students define the key concept, describe its attributes, compare and contrast it to other related concepts, provide examples for it, and explain why the example is appropriate. Using this model, the students can distinguish between examples and non-examples (Frayer, Frederick, and Klausmeier).

Rich use of language. Reading research shows that the more experiences and richer experiences students have with new words, the more likely they are to learn the word. Those experiences include opportunities for oral and written use of the new words as well as identifying and comprehending them in text. Teachers can provide students with more practice words by having them use the new words to create scripts for performing commercials, skits, role plays, poems, raps, songs, and so forth.

Self-assessment charts. These charts allow students to view key terms from the text to see whether they know them and, if so, to what extent. Students can then learn the words they do not know, and teachers will gain some insight as to which words may need direct instruction.

Semantic maps, webs, spiders. This graphic organizer is for categorizating, grouping, and organizing information.

Sorting activities. Students sort words by derivation or by concept. For a sorting activity, the teacher makes a list of words that are related either by root/derivation or by concept. The words are then listed on a grid and manipulated with signs or symbols. The teacher may choose to have an open sort (no headings stated) or a closed sort (the teacher tells the students what the headings will be).

Synonym/antonym chart with examples. Students identify synonyms for the new word given, increasing their list of words that are similar but also enhancing their own understanding of the word in relation to other words that share the meaning. To promote even more understanding and more words in their storage banks, students look at antonyms. Then they provide examples of the word in sentences or give the context.

What Am I? This is an activity in which questions are asked about what the vocabulary term is and what it is not on the basis of the meaning of the word. Students might explore one word and “teach” it to the class, sharing the clues discovered while studying the word.

Word trees. These are used for derivations and to build similar words on the basis of meaning.

Vocabulary notebooks or logs. These are used for the indirect teaching of vocabulary. With vocabulary logs, students direct their own learning as they identify and log unknown words that they find in text.

APPENDIX C

Key Assignment Words

	Analyze
	Break the issue or problem into separate parts and discuss, examine, or interpret each part and the relationships between them. Sometimes this involves looking carefully at causes and effects.

	Analyze the Argument and the Conclusion
	Look at the truth and persuasiveness of the reasons given for a position and the degree to which the conclusion is justified on the basis of those reasons.

	Compare and Contrast
	Describe the similarities and differences between two objects, situations, or ideas. Sometimes this involves a before-and-after comparison.

	Define
	Tell what a particular word or term means in your essay. Usually, this is not a dictionary definition; rather, it clarifies the way in which you are using the term.

	Describe
	Give a detailed account, naming characteristics, parts, or qualities.

	Discuss
	This is a general term that covers explanations, reasoning, pro and con arguments, examples, analysis, and so forth.

	Evaluate
	This term literally means to determine the “value” of something, to discover how good or bad something is. It usually means that you should argue that something is good or bad, and then discuss your reasoning.

	Explain
	Help the reader understand the reasoning behind your position by showing the logical development in step-by-step fashion. You might also be asked to show how something works or how to do something.

	Illustrate
	In a writing prompt, this usually does not mean to draw pictures. Instead, it means to give examples.

	Prove
	This usually means that you should support your opinion with facts and arguments.

	State
	Tell the reader your opinion strongly and concisely.


APPENDIX D

Prewriting Strategies

Brainstorming. Based on free association, this is the act of making a list of related words and phrases.

Clustering/webbing. This is the process of mapping any ideas that come to mind on a specific topic. It involves writing a key word or phrase at the center of a page and drawing a circle around it, then writing and circling any related ideas that come to mind and drawing lines to the words that prompted the new words.

Discussing. This is the act of talking with another person about one’s subject matter and grappling aggressively with the ideas in the process.

Freewriting. Based on free association, this is the strategy of writing for a brief period of time about anything that comes to mind.

Outlining. This is the listing of the main ideas and the details related to the subject in the order in which they will likely be addressed.

Questioning. This is the process of asking questions that will generate new ideas and topics. This process is often based on the five Ws and one H: Who? What? Why? Where? When? and How?

Scanning. This is the process of scanning and spot reading specifically to generate ideas and form opinions.

APPENDIX E

Strategies for Reading and Writing Rhetorically

PAPA Square

The PAPA Square is adapted from Maxine Hairston’s Contemporary Composition (short edition). Through a PAPA Square, students analyze the purpose, argument, persona, and audience of a text. 

Around the perimeter of the box, students answer the following questions in response to their own writing: Who is my audience? What is the persona, or public image, that I create for myself through my language choices and tone? What is my thesis or argument? What is my purpose or the desired outcome of my argument (i.e., what would I like my reader to do if he or she is persuaded my argument)? In the center of the PAPA Square, students identify the stylistic devices and the emotional, logical, and ethical appeals they use to persuade their audiences. These may include types of evidence, figurative language, text structures (e.g., cause and effect), and tone.


Purpose:



Audience:
Argument:


Persona:

Rhetorical Précis

In a rhetorical précis, students write a brief analysis of the content, purpose, and persuasive strategies of a text using the pattern below (from Reading Rhetorically by John C. Bean, Virginia A. Chappell, and Alice M. Gillam): 

Sentence 1: Note the name of the author, the genre and title of the work, and the publication date in parentheses; a rhetorically accurate verb; and a that clause containing the major assertion or thesis statement in the work. 

Sentence 2: An explanation of how the author develops and supports the thesis, usually in chronological order. 

Sentence 3: A statement of the author’s apparent purpose, followed by an “in order to” phrase. 

Sentence 4: A description of the intended audience, the relationship the author establishes with the audience, or both.

APPENDIX F

Evaluation Form

Based on the CSU English Placement Test (EPT)

Part I: Revising Checklist—Mark the appropriate categories.

	Response to the topic


	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	
	Addresses the topic clearly and responds effectively to all aspects of the task
	Addresses the topic clearly but may respond to some aspects of the task more effectively than others.
	Addresses the topic but may slight some aspects of the task.
	Distorts or neglects aspects of the task
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading


	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.


	Demonstrates a sound critical understanding of the assigned reading in developing a well reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading. Does not use the reading appropriately in developing a response or may not use the reading at all
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought


	Explores the issues thoughtfully and in depth.


	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence and often fails to communicate ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support


	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.
	Is well-organized and developed, with ideas supported by appropriate reasons and examples.


	Is adequately organized and developed, generally supporting ideas with reasons and examples.


	Is poorly organized and developed, presenting generalizations without adequate support or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language


	Has an effective, fluent style marked by syntactic variety and a clear command of language.
	Displays some syntactic variety and facility in the use of language.


	Demonstrates adequate use of syntax and language.


	Has limited control of syntax and vocabulary.


	Has inadequate control of syntax and vocabulary. 
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics 

(See list on next page for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.


	May have some errors but generally demonstrates control of grammar, usage, and mechanics
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
	


Part II: Editing Checklist

	Problem 
	Questions 
	Comments

	Sentence boundaries 
	Are there fragments, comma splices, or fused sentences?
	

	Word choice
	Are word choices appropriate in meaning, connotation, and tone?
	

	Subject-verb agreement 
	Do main verbs agree with the subject in person and number?
	

	Verb tense 
	Is the tense appropriate to the topic and style? Does the writing shift back and forth from present to past inappropriately?
	

	Word forms 
	Are any parts of verb phrases missing or incorrect? Are verb endings correct? Do other words have correct endings and forms?
	

	Noun plurals 
	Do regular plurals end in “s”? Are irregular plurals correct? Are there problems with count and non-count nouns?
	

	Articles 
	Are articles (a, an, and the) used correctly? (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)
	

	Spelling 
	Are words spelled correctly?
	

	Punctuation 
	Are periods, commas, and question marks used correctly? Are quotations punctuated correctly? Are capital letters used appropriately?
	

	Pronoun reference 
	Does every pronoun have a clear referent? (Note: Pronouns without referents or with multiple possible referents create a vague, confusing style?)
	

	Other problems
	Are there other important problems?


	


APPENDIX G

Holistic Scoring Guide

(Based on the English Placement Test Criteria)

The categories of each score are consistent with the following legend:

a. response to the topic

b. understanding and use of the passage

c. quality and clarity of thought

d. organization, development, and support

e. syntax and command of language

f. grammar, usage, and mechanics

Score of 6: Superior

A 6 essay is superior writing, but may have minor flaws. A typical essay at this level is characterized by these features:

a. addresses the topic clearly and responds effectively to all aspects of the task

b. demonstrates a thorough critical understanding of the passage in developing an insightful response

c. explores the issues thoughtfully and in depth

d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples

e. has an effective, fluent style marked by syntactic variety and a clear command of language

f. is generally free from errors in grammar, usage, and mechanics

Score of 5: Strong

A 5 essay demonstrates clear competence in writing. It may have some errors, but they are not serious enough to distract or confuse the reader. A typical essay at this level is characterized by these features:

a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others

b. demonstrates a sound critical understanding of the passage in developing a well-reasoned response

c. shows some depth and complexity of thought

d. is well organized and developed, with ideas supported by appropriate reasons and examples

e. displays some syntactic variety and facility in the use of language

f. may have a few errors in grammar, usage, and mechanics

Score of 4: Adequate

A 4 essay demonstrates adequate writing. It may have some errors that distract the reader, but they do not significantly obscure meaning. A typical essay at this level is characterized by these features:

a. addresses the topic, but may slight some aspects of the task

b. demonstrates a generally accurate understanding of the passage in developing a sensible response

c. may treat the topic simplistically or repetitively

d. is adequately organized and developed, generally supporting ideas with reasons and examples

e. demonstrates adequate use of syntax and language

f. may have some errors, but generally demonstrates control of grammar, usage, and mechanics

Score of 3: Marginal

A 3 essay demonstrates developing competence, but is flawed in some significant way(s). A typical essay at this level reveals one or more of the following weaknesses:

a. distorts or neglects aspects of the task

b. demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response

c. lacks focus, or demonstrates confused or simplistic thinking

d. is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations

e. has limited control of syntax and vocabulary

f. has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning

Score of 2: Very Weak

A 2 essay is seriously flawed. A typical essay at this level reveals one or more of the following weaknesses:

a. indicates confusion about the topic or neglects important aspects of the task

b. demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all

c. lacks focus and coherence, and often fails to communicate its ideas

d. has very weak organization and development, providing simplistic generalizations without support

e. has inadequate control of syntax and vocabulary

f. is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning

Score of 1: Incompetent

A 1 essay demonstrates fundamental deficiencies in writing skills. A typical essay at this level reveals one or more of the following weaknesses:

a. suggests an inability to comprehend the question or to respond meaningfully to the topic

b. demonstrates little or no ability to understand the passage or to use it in developing a response

c. is unfocused, illogical, or incoherent

d. is disorganized and undeveloped, providing little or no relevant support

e. lacks basic control of syntax and vocabulary

f. has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning

Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms as long as such features do not obscure meaning.
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Down with Internet Democracy:
Why You Don’t Want Anonymous Volunteers Powering Your Search Engine
by Andrew Keen

Forbes, May 21, 2007

Late last year, two days before Christmas, Jimmy Wales, the cofounder of the people-powered encyclopedia Wikipedia, posted an evangelical message on his Web site, Wikia.com. "Help me out," he wrote. "Spread the word."

Six years earlier Wales' cofounding partner at Wikipedia, Larry Sanger, had posted a similar message. "Humor me," Sanger's January 2001 electronic missive had said. "Go there and add a little article. It will take all of five or ten minutes." These were the three sentences that, unfortunately, changed the information world. Today Wikipedia is a top-ten Internet destination, with 7 million articles in 251 languages and a volunteer militia of several hundred thousand editors.

Wales' newest new thing is Wikia Search--a so-called people-powered search engine. Having upturned the knowledge business, he is gunning his revolutionary energy on search. So what, exactly, is Wikia Search? As Wales wrote in this magazine earlier this month, it is "open-source software" that hands over "full editorial control" of its algorithms to its users. Trusting the "human touch" over scientific truth, Wiki Search replaces Google purely mathematical (and   largely secret) rules with open-source search code written by volunteer programmers. This is an attempt to dress Google up as Wikipedia. As Wales put it in his 2006 posting, he was looking for "community members who would like to help build people-powered search results and developers to help us build an open-source alternative for Web search." The missive immediately drew 1,000 volunteers.

If, like me, you believe that Wikipedia has spawned a mountain of unreliable, unprofessional and often corrupt so-called knowledge, then Wales' radical new search venture is of deep concern.

According to Wales, search is "broken." It lacks "freedom," "community," "accountability" and "transparency." He argues that Google can be gamed by spammers, marketers and other Internet cheats who have learned to outwit the algorithms, thereby earning their products or services inappropriately high rankings. So Wales' solution is to staff Wikia Search with unpaid programmers who will develop algorithms that can sniff out the spammers and challenge the cheats.

What will Wikia Search be like? I fear it will resemble Wikipedia. Rather than gang up against the gamers, it will compound the corruption by giving search-engine editorial power to anonymous volunteers. This is exactly what has damaged Wikipedia's reputation as a people-powered encyclopedia. How many supposedly altruistic programmers will really be in the pay of Wal-Mart or al Qaeda or the millions of other organizations that could be tempted to pay to have their products and services better positioned?

Is search too important to be left to fallible human beings? No. But Wales has chosen the wrong type of human to build his open-source search software. Yes, he's right. Purely mathematical algorithms on search engines like Google can be and indeed are gamed by spammers and other electronic scammers. But to create real community and real accountability you need accountable programmers, rather than anonymous and thereby intrinsically untrustworthy volunteers.

If you want to supplement artificial intelligence with real human intelligence, you need to reward the real humans with real money in exchange for their services. Because real people have real mortgages to pay off and real families to feed. A genuinely people-powered search service should, therefore, employ and pay a professional staff to check the accuracy of its entries. Traditional media have a word for these gatekeepers. They are called editors.

So, friends, please help me out here. Spread the word. Internet search has become too central to all our lives to be put in the hands of noble amateurs. A "people-powered" search engine staffed by a militia of anonymous volunteers will only compound the opacity of the supposedly "democratic" Internet. Jimmy Wales' faith in open-source communitarianism and the natural goodness of volunteers is childish and self-serving.

Let's all grow up here. On the Internet, as in life, you get what you pay for. And I, for one, don't want the responses to my daily search requests determined by a horde of faceless volunteers.

---Andrew Keen is the author of The Cult of the Amateur (Doubleday).
Point-and-Click Politics:
The Internet Has Fueled Polarization and Gridlock, but It’s also Giving Us New Tools for Self-Government

by Micah Sifry

Wall Street Journal, October 30, 2010

For better and worse, democracy in America is changing. The Internet has introduced a new age of mass participation and personal activism in which anyone can be a community organizer, message maker or fund-raiser and mobilize thousands or even millions of people. Though organized money still dominates the game, organized people hold the wild cards.

According to the Pew Center on the Internet & American Life, about 25 million of us are "online political activists" engaged each day in sifting the news, sharing our concerns and attempting to shift the debate. We are the participants formally known just as voters. All of this new activity is exhilarating -- and also frustrating.

As more voices clamor for attention, the result isn't just more noise in the public arena and more emails flooding congressional in-boxes. Mass participation by today's online activists is also contributing to governmental gridlock and a more polarized politics. And it may be turning off a crucial swath of the electorate: people who don't have the time or inclination to join in daily political debate, as well as those who don't think the issues are all simply a matter of "us" versus "them."

The democratization of participation spans the political spectrum but is most visible at its edges. It started with Howard Dean in 2004 and flowered in 2008 with Barack Obama. And now the "right roots" have mastered the new online platforms, especially since the GOP lost its hold on Washington.

On both sides, this new wave of digital politicking is driven by passionate ideologues. The most popular political blogs in America -- Huffington Post, DailyKos, Talking Points Memo on the left; Hot Air, Big Government and NewsBusters on the right -- all share one thing: They serve partisan red meat to their readers.

Likewise, the biggest email lists belong to groups with strong partisan agendas like MoveOn.org and FreedomWorks. And though many online activists use their platforms to unearth critical facts, user-generated media is also created and shared to dramatize and exaggerate the other side's faults -- to paint the tea partiers as racist or Obama supporters as anti-American. Being hyperconnected, it seems, is contributing to hyperpolarization.

The rapid rise of social media has generated more talking than listening, more pushing than parsing, and more fragmentation of attention than concentration. The resulting sense of information overload may cause more people to retreat from the public arena, simply because it feels too crowded and noisy.

The current stack of online tools and platforms is especially good at organizing attempts to block government action as opposed to synthesizing solutions to our public distemper. If we don't change course, the future of American politics may be a dysfunctional cycle of "I can stop your bad Social Security privatization scheme; you can stop my bad energy-reform scheme," ad infinitum. Americans yearn mostly for efficient and responsive government, not bigger or smaller government. But try organizing that constituency when the news is driven by hyper-networked political minorities.

Another paradoxical result of today's mass-participation politics may be lower overall turnout in many elections, allowing well-organized ideological minorities to pick up seats that otherwise might never tilt so hard to either side of the spectrum. Tea partiers like Rand Paul and Christine O'Donnell are doing well in party primaries, but so are left-leaning figures like attorney general candidate Eric Schneiderman in New York and congressional candidate Ann McLane Kuster in New Hampshire. As more such candidates eat up precious media attention, the result may be a self-reinforcing cycle of lower turnout and more victories by strongly ideological candidates. After all, in a noisy political environment, the best way to stand out and garner support is to be outspoken.

The news isn't all bad, though. Internet-powered politics is helping to shift America toward a more open, participatory and accountable political process. Big contributors have become less necessary in campaigns, giving more influence to small donors and independent organizers. Nate Silver of the political forecasting blog FiveThirtyEight recently reported that both major-party candidates in 163 congressional districts have raised at least $100,000 in individual contributions -- more than double the level seen through 2004 and undoubtedly a result of net-driven fundraising. More financially competitive races are a good thing for democracy.

Ours is also a golden age for anyone wanting to find out critical information about politicians. Before the Web, most political disclosure was on paper, if the disclosure happened at all. Now, InfluenceExplorer.com lets users find out how much any donor is giving to politicians across the country; PoliticalPartyTime.org reveals which lobbyists are hosting fund-raisers; Poligraft.com spots hidden connections in a news story; and PolitiFact.com checks politicians' claims against the factual record. Much more needs to be done to improve transparency, especially in the world of stealthy super-PACs created by the Supreme Court's recent decision in the Citizens United case, but the Internet is the best hope for addressing this problem too.

We are living, in short, at a contradictory moment in politics, defined by liberating technological transformation and public-policy gridlock. Ordinary citizens feel ever more powerless as they watch their elected leaders struggle and mostly fail to get anything done in the face of organized political minorities. But at the same time, each day seems to bring a new tech innovation that literally puts more power in our hands.

What's needed is a new political synthesis akin to the "neutral point of view" balancing act that has enabled millions of people to contribute to Wikipedia despite their many differences. Call it "we government": new forms of collaboration and service that use technology, open data and public participation to solve shared problems. This is not "e-government," where the authorities use the Web to provide information and services, but rather an effort by citizens to refashion government as a platform connecting people around the issues and needs that matter most to them. A number of public-minded start-ups are already pointing the way.

SeeClickFix, for one, enables anyone with a phone or a Web connection to help resolve non-emergency issues in their communities, while simultaneously enabling neighborhood groups, elected officials and government service providers to see what problems need addressing. The reports are transparent and searchable online, giving everyone an incentive to respond to them. Founder Ben Berkowitz launched SeeClickFix to make it easy for people in New Haven, Conn., to report things like potholes to local government, but now the company has more than 400 paying clients, including cities like Tucson, Ariz., and Washington, D.C. More than 50,000 user-generated reports have been registered on the site since its founding, with a fix rate of more than 40%.

Another platform, Localocracy, is working on a harder problem: enabling citizens, using their real names, to have ongoing conversations about issues that typically divide towns, and expanding participation beyond the handful of people who have time to attend public meetings. Though anyone can follow discussions on Localocracy, participation is limited to people who are verified registered voters in a specific locality. The site was launched last year in Amherst, Mass., where several hundred people are using it to debate issues such as school district reorganization. Now it is slowly expanding to cover more of the state.

Two other efforts, Open311 and Civic Commons, are partnerships of government technologists and volunteer software coders. Their goal is to get public agencies to adopt open systems and collaborative technologies and to ensure their interoperability. Imagine if 150 years ago every city in America had built its rail lines on radically different gauges; train-makers could never have standardized production. In a similar way, these groups are working to enable a common platform for municipal service development, so that, for example, an iPhone app that tells you where it's safe to walk home at night can work for any city.

"We government" is neither right nor left, small government nor big government. It is, rather, effective do-it-ourselves-government by people who want to contribute to their communities but find themselves put off by today's hyperventilators. The Internet is transforming our politics in some worrisome ways, to be sure. But it may yet improve how we govern ourselves, giving us new tools for working together on the everyday problems of public life.

---Micah L. Sifry is co-founder of the Personal Democracy Forum and editor of techPresident.com.

Future Web:
Setting Knowledge Free

by Jimmy Wales

Index on Censorship, December 1, 2007
One of the grave concerns facing the Internet today is the apparently increasing censorship by repressive governments around the world. I remain cheerfully optimistic, though, that such efforts are destined to fail and will seem quaint in just a few years’ time.

The Internet runs on words and enthusiasm. The benefits that it brings are incalculably large, particularly when we consider the broad impact on informal education which has just begun to be felt in the freest countries. In nearly every country around the world, Wikipedia and other sites are delivering useful information to people, for free, in an unprecedented way. All of us who use the Internet are made smarter and better by it.

In some countries, governments attempt to limit or stop access altogether. But the only way for them to stop the access is to give up the benefits of access. And this will be the lever that finally persuades bad governments to give up these bad policies.

Knowledge is compressible, encryptable, copyable, distributable . . . all at incredibly low cost. Therefore, censorship on the Internet is always destined to be partial and failing. Today, tools exist to circumvent censorship, and these tools will grow in popularity directly in proportion to the vigour of the attempts to censor.

This is not to say that my optimism is infinite or that optimism relieves us of the moral responsibility to take action. We can set people free, we can set knowledge free, but we have to have the courage to stand up for what is right, and to act to make things better.

---Jimmy Wales is the founder of Wikipedia
Is Democracy Threatened by the Unchecked Nature of Information on the Internet?
by Bruce Williams

Miller Center Discussion and Debate Series, May 18, 2010

Overview


In the last quarter century, the way Americans find out (or fail to find out) about the world around them has changed dramatically. Twenty-five years ago, 75% of those watching

television viewed one of the three nightly network news broadcasts and over 70% of

households took a daily newspaper. Television was the most trusted source of news, as

illustrated by polling which revealed that during his tenure at the CBS Evening News, Walter

Cronkite was the most trusted (1962-81) man in America.2


By 2010, the ratings of the (now) four network news broadcasts were down to about 20% of television viewers. The Internet is now the third most popular source of news, behind only

local and national television and ahead of newspapers and radio. In a 2009 Time online poll Jon

Stewart, host of The Daily Show on Comedy Central, was named the most trusted newscaster

and, in another poll, Fox News was named the most trusted news network.3


Over the life of the American republic, changes in the form of media through which citizens obtain information (whether it be newspapers, radio, television, or the Internet) have been accompanied by profound changes in the operation of American politics. If the past is any

predictor of the future, current changes will have significant implications for the practice of

American democracy. This debate focuses on the impact of ongoing media changes, especially

the dominance of the Internet.


In the balance of this paper, we place the emergence of the Internet in the broader context of the development of different systems of media and politics which have emerged throughout

American history. We then outline the arguments which have been developed by scholars and

critics on either side of the debate over the effect of the Internet on democracy. Finally, a

concluding section reiterates the issues raised by the debate and the decisions that will be made over the next few years which will shape the future of media and American democracy.

1 Professor of Media Studies and Sociology, University of Virginia

2 Figures taken from Markus Prior. 2007. Post-Broadcast Democracy: How Media Choice Increases Inequality in Political Involvement and Polarizes Elections. New York: Cambridge University Press.

3 Usage figures from http://pewresearch.org/pubs/1523/state-of-the-news-media-2010. Stewart was

named by 44% with Brian Williams next at 29%, fttp://www.timepolls.com/hppolls/archive/ poll_results_417.html.  In a survey conducted by Public Policy Associates, Fox News was named as the most trusted by 49% of respondents, 10% higher than the next network, http://www.politico.com/news/ stories/0110/32039.html.

Historical Background


The media systems of 18th, 19th, and 20th century America are a significant backdrop for today’s debate. Throughout American history, there have been very different ways of understanding and organizing the provision of political information. The founders recognized the intimate relationship between the ability of citizens to access political information and their ability to engage in the practice of democracy. Jefferson especially argued that without an independent press to provide such information, democracy would be impossible. Indeed, he said that if forced to choose between newspapers without government or government without

newspapers, he would choose the former.4


The significance of the press and political information also meant that the founders and later generations of policy makers were not willing to leave their development to chance or the

unfettered free market. Government subsidies were provided to assure the development of the

press. Newspapers and political literature were given significant postal rate reductions from

the very beginning of the postal service, which was the first American national communications

network and the largest function of the federal government throughout the first half of the 19th

century (in 1831 postal employees accounted for 76% of the government work force and there

were more postmasters than soldiers).5


Despite the rich and diverse history of American media in the 18th and 19th centuries and the many insights it provides for our current media environment, the criteria most commonly used to evaluate today’s developments are rooted in the broadcast system of the mid-20th century. Economic, political and cultural changes occurring during the early part of the 20th century,coupled with the emergence of radio and later television, challenged the dominance of

newspapers as the primary source of political information.


Debates in the 1930s over how to address these changes swirled around the relative merits of print versus radio or television as a source of public information, the appropriate balance between public and private ownership, commercialization, and the basic capacity of ordinary Americans to participate in the increasingly complex decisions which confronted the political system in the 20th century – issues of war, depression, and global struggles with alien ideologies like fascism and communism.6


By the middle of the 20th century, a more-or-less stable structure for the dissemination of

political information had emerged. It consisted of the increasing dominance of electronic over

print media, concentrated ownership of a shrinking number of media outlets, a public service

obligation imposed on radio and television networks in exchange for the use of the public

airwaves, and, finally, heightened status for professional journalists who would mediate

between political leaders and the citizenry. As with earlier media systems, government played

a central role in both establishing and regulating what might be called “The Age of Broadcast

News.” While the basic questions had been settled, throughout this period there were still

vigorous debates over government regulation: for example, on-air obscenity, the criteria to be

used in the license renewal process for television and radio stations, and the requirements for

political balance (e.g., the fairness doctrine).


Academic research also provided significant support for the underlying assumptions of this arrangement. Based upon decades of survey research, it was assumed that the public was

largely uninterested in politics and could only be periodically roused around elections, or in

times of crisis. This generally apathetic and poorly informed citizenry would receive all they

needed to know about the political world if they turned to the evening news for 30 minutes a

day, and perhaps, for the more engaged, read a newspaper. Once tuned in, professional

journalists would provide citizens with the information they needed to make wise decisions –

primarily by voting.7


To simply list the developments in communications that have occurred over the last 25 years is to be reminded of how radically different the media environment of the early twenty-first

century is from that which preceded it. In 1985 the average home received approximately 10

television channels, only 21 % of American homes had a VCR, the Internet was in its infancy

and mobile phones were scarce. By 2006 the average number of channels received had

increased to over 100, over 90 % of homes had DVD or VCR players, and approximately three

in four US households had an Internet connection (50 % of which were high-speed connections).


By 2008, over three quarters of adult Americans had a cell phone. The result of these

developments has been unprecedented access to mediated information and the speed at which

it is acquired, as well as greater variation than at any point in history in the form, content, and

sources of this information.8


On any given day in December 2009 over seven-in-ten adult Americans went online. The

diverse, extensive and fluid nature of Internet use is matched by the content and form of the

information created and provided. The major portals and search engines now connect vast

numbers of people, regardless of local, regional, or national boundaries, to any of the billions of

web pages in existence, websites that vary in unprecedented ways in their topics, sources,

genres and points of view. In January of this year, in the United States alone, there were 140

million visitors to Google, 134 million to Facebook, and 132 million to Yahoo.9


The disruption of conventional ways of thinking about political media posed by the Internet,and the uncertain future it portends, extends beyond the way information is organized on

websites. It also includes the technologies used for gathering and sorting the information that

passes through these gates.

4 Robert McChesney and John Nichols. 2010. The Death and Life of American Journalism. Philadelphia, PA:Nation Books, Appendix 1.

5 Richard R. John. 1998. Spreading the News: The American Postal System from Franklin to Morse. Cambridge:Harvard University Press.

6 Robert McChesney. 1995. Telecommunications, Mass Media, and Democracy: The Battle for the Control of U.S.
Broadcasting, 1928-1935. New York: Oxford University Press; Bruce A. Williams and Michael X. Delli Carpini. 2011. After the News: Media Regimes and the New Information Environment. New York: Cambridge University Press.

7 Diana Mutz. 1998. Impersonal Influence. New York: Cambridge University Press; Diana Mutz, Paul Sniderman, and Richard Brody (eds). 1996. Political Persuasion and Attitude  Change. Ann Arbor: Universityof Michigan Press; New York: Oxford University Press; Shanto Iyengar and Donald Kinder.  1987. NewsThat Matters Television and American Opinion. Chicago: University of Chicago Press.

8 Figures from Williams and Delli Carpini, After the News.


The growing phenomenon of blogs (the blog aggregator and portal Technocrati has indexed over 130 million blogs since 2002) is eroding the lines between fact and opinion, and between journalist/producer and citizen/consumer. Chat groups and online discussions provide new venues for citizens to directly discuss public issues. Non-mainstream and/or international

websites serve as alternative sources of information and opinion, challenging the agenda setting

and gatekeeping functions of the traditional news media. Networks of political and social

activists use the web and various forms of mobile technology to mount virtual and real world

opposition to traditional political elites, or create alternative spaces for discussing issues

ignored by mainstream media and elites. The autonomy and authority of professional

journalism is increasingly challenged by the increasing ability of citizens (now labeled “citizen-journalists”) to directly produce and access information about political, social and economic life, bypassing both traditional and new media gatekeepers entirely.


Of course traditional political, economic and media elites are also “using” – and in many ways dominating – the Internet and other new information and communication technologies. While convergence may ultimately render such distinctions moot, television remains the most popular source of news and political information. Traditional news media have incorporated at least the trappings of new media into their daily newsgathering and dissemination routines, and

increasingly invite readers, listeners and viewers to provide them with video or other forms of

content. The Pew Research Center for the People and the Press finds that the websites of the

major news outlets are the most trusted and most common destinations of citizens seeking

information about public affairs.10

Democracy Is Threatened by the Unchecked Nature of Information on the Internet: Key

Arguments


Those who argue that the Internet poses a threat to democracy generally point to a series of interconnected issues: the declining authority of professional journalism to provide political

information gathered with a commitment to objectivity; the collapse of a nationwide

engagement with a common set of political issued and concerns which resulted from the mass

audience for the nightly network news; the polarization of the political system which results

from citizens seeking their information from only like-minded sources; the increasing reliance

of many on information which is unreliable, at best, and divorced from any commitment to

truth, at worst, thus providing new fodder for some of the most extreme positions in American

politics. As Senator Daniel Patrick Moynihan once said, “You are entitled to your opinions, but

not your facts.” However, the Internet is accelerating the collapse of agreement across the

polity over the most basic facts. All of these dynamics if left unchecked may threaten

democracy itself. The nuances of such concerns are best understood by focusing on four

specific and related claims about the Internet, specifically, and the new media environment,

more generally.

9 http://blog.compete.com/2010/02/17/we%E2%80%99re-number-two-facebook-moves-up-one-big-spotin-

the-charts/

10 http://people-press.org/report/36/Internet-sapping-broadcast-news-audience Miller Center of Public Affairs – National Discussion and Debate Series “Is Democracy Threatened by the Unchecked Nature of Information on the Internet?”

The Crisis of Professional Journalism


Many Internet enthusiasts point to the vibrant dialogue which goes on across the myriad

political blogs, chat rooms and web sites, all without the mediation of professional journalists.

Yet studies consistently show that over 2/3 (some studies place the figure at over 90%) of the

basic information upon which such dialogue depends originates in newspapers or broadcast

news. While seemingly free, the information available on the Internet is parasitic upon the

work of an increasingly threatened profession of journalism. Without this information, the fear

is that Internet debate will continue, but it will be tethered less and less to reliable sources of the

basic facts. As newspapers and network news divisions shed jobs, there is a growing concern

that the basic, shared information upon which democracy depends will no longer be provided

in an adequate fashion.11


While it is dependent upon the work of journalists, the rise of the Internet as a source of political information has undercut the profession’s future. Shrinking audiences for newspapers and broadcast news, coupled with the popularity of the Internet as a source of information (and its resulting attractiveness to advertisers), threatens the economic model upon which professional

journalism is based. Consequently, there is less and less support for the high quality and

disinterested information produced by journalists and upon which democracy depends.12

Echo Chambers


In the Age of Broadcast News there were many fewer sources of political information, primarily the daily newspaper and the nightly news, both of which were compiled with a commitment to telling both sides of the story. Citizens were, therefore, inevitably confronted with perspectives with which they might not agree and issues about which they might not have been previously interested. The new information environment lets citizens choose the ideological slant of virtually all the information they receive: conservatives can spend all day watching Fox News, listening to conservative talk radio, and visiting conservative web sites; liberals have MSNBC, progressive talk radio, and left leaning web sites, blogs, and news aggregators. This means partisans are less frequently confronted with perspectives which challenge their beliefs and the facts upon which they are based. Such “echo chambers” reinforce the polarization of politics, as groups made up only of the ideologically like-minded tend to adopt more extreme positions than groups with a range of ideological beliefs.13


While a majority of Americans still prefer their news to come without an ideological slant, this seems to be changing as increasing percentages now prefer news sources which agree with their own ideological perspective. For example, most people, especially the young, adjust the settings on their Google and Yahoo pages to see only the news they are particularly interested

in.14

A Growing Information Divide


The dramatic increase in specialized sources of information coupled with the decline of the routine viewing of the nightly news has done more than increase polarization, it has also

increased the divide between those who are interested in the political world and choose an

information rich media diet and those who are less interested in political participation and do

not seek out information about politics. One advantage of the Age of Broadcast News was that

even those who had little interest in politics watched the nightly news (even if only because

nothing else was on) and so learned something about politics and world and national events.

Now such citizens can choose to avoid virtually any encounter with politics or events of the

day.


This process threatens to create not a digital divide, but an increasing information divide, since those who have access to high speed Internet connections and cable and satellite systems can easily choose to avoid the political information upon which democracy depends. If left

unchecked the divide between the information rich and the information poor will likely

reinforce already existing inequalities in American society. The audience for Internet sources of

information, for example, is disproportionately white and well-educated.15

Reinforcement of the Paranoid Style in American Politics


The decline of a nationwide audience for news and growing ideological polarization have

combined in disturbing ways with a growing belief in a wide variety of falsehoods which feed

and reinforce the growth of extremism. While the Internet is a powerful tool for checking the

reliability of any source of information, often it is not used for such purposes. Rather, the

Internet has made possible the rapid spread of unfounded accusations and assertions which can leap the bounds of small marginalized groups and circulate rapidly. The belief that the Israeli government warned Jews to stay away from the Twin Towers on 9/11 is one prominent

example.16 Indeed, Google CEO Eric Schmidt called the Internet “…a ‘cesspool’ where false

information thrives.”17


The ability to attend only to the information and online communities with which one agrees results in large percentages of Americans holding false. For example, over a third of Americans believe that the 9/11 attacks were either aided or planned by the government; increasing numbers question the reality of global climate change; significant percentages still believe that weapons of mass destruction were found in Iraq after the 2003 invasion and that Saddam Hussein had direct links to Al Qaeda; and false assertions about “Death Panels” became a significant part of the health care debate.18

11 Pew Research Center’s project for Excellence in Journalism, http://www.journalism.org/analysis_report/how_news_happens.

12 Leonard Downie and Michael Schudson, 2009. “The Reconstruction of American Journalism,”

https://stgcms.journalism.columbia.edu/cs/ContentServer/jrn/1212611716674/page/1212611716651/JRNSimplePage2.htm. Robert McChesney and John Nichols. 2009. The Death and Life of American Journalism.Philadelphia, PA: Nation Books. Jay Rosen. What Journalists Are For? See also Rosen’s blog:http://journalism.nyu.edu/pubzone/weblogs/pressthink/.

Democracy Is Not Threatened by the Unchecked Nature of Information on the Internet: Key Arguments


Those who oppose the resolution generally do so on three grounds. First, they point to the

opportunities for unique forms of civic engagement and participation made possible by the

Internet. Second, they argue that the Age of Broadcast News and the professional journalism

upon which it was based were severely flawed and should not be romanticized. And third,

while the crisis of journalism is very real and to be lamented, the Internet is not its primary

cause and can even provide the path to reinvigorating the profession. The details of these

arguments are illustrated through our discussion of the following specific points.

New Opportunities for Increasing Citizens Political Engagement


Over the last half century (and coinciding with the Age of Broadcast News), the United States has one of the lowest levels of voter turn-out among stable democracies. Measures of turn-out and civic engagement find that younger people have been among the least likely to engage in

political activity. However, the Internet now serves as an important medium for contacting,

recruiting, organizing and mobilizing supporters through a combination of candidate, party,

and organizational websites; targeted and viral e-mails; social networking sites such Facebook,

MySpace and MeetUp.org; and video-sharing sites such as YouTube. In the 2008 election the

Obama campaign was able to mobilize new blocks of voters, especially the young, to turn out in

unprecedented numbers. The use of online forms of mobilization and political organization

must be given at least partial credit. National candidates, parties, and their affiliated political

organizations now regularly use the Internet to raise campaign funds, a technique begun by

John McCain’s 2000 campaign for the Republican presidential nomination, and refined in

subsequent campaigns by Howard Dean (in 2004) and Barack Obama (in 2008).19 Outside the

formal party structures, on both the left and right, the Internet has allowed the mobilization of

new forms of grassroots organizations from Moveon.org to the Tea and Coffee Parties.20


The Internet opens new opportunities beyond traditional forms of political participation.

Internet users are not passive consumers of information. The medium provides the opportunity

for any tech savvy citizen to create text and video political commentary. Consequently, in

addition to encouraging traditional forms of political participation, the Internet has opened up

new forms of political activity which are important in their own right and may also be stepping

stones to more traditional forms of political involvement. This is already a significant and

growing form of engagement as 37 % of Internet users report that they have contributed to the

creation of news, commented about it, or disseminated it via postings on social media sites like

Facebook or Twitter.21

13 Cass R. Sunstein. 2009. Going to Extremes: How Like Minds United and Divide. New York: Oxford

University Press; Cass R. Sunstein. 2002. Republic.com; Kathleen Hall Jamieson and Joseph N. Capella.

2010. Echo Chamber. New York: Oxford University Press.

14 Pew Research center for People and the Press, http://people-press.org/report/384/Internets-broaderrole-in-campaign-2008.


More generally, the ability of citizens to talk to each other and to talk back to elites is greatly enhanced by the Internet and related technologies. Many blogs host lively and sophisticated conversations impossible before. As well, the near ubiquitous “comment” section on news articles and the practice of journalists hosting their own blogs allows a heretofore impossible conversation between those who produce and those who consume the news. Coupled with the rise of citizen journalists, this creates the potential for a much richer, diverse, and democratic approach to producing political information. Indeed, The Pew Center for Internet and American Life found that the most common reason (72%) citizens gave for why the consume news is because they enjoy talking about it with friends family and colleagues.22


In addition to providing opportunities for enhancing already existing forms of political

participation and information gathering, the Internet increasingly connects us to global

communities. Uploaded to the Internet, cell phone video of the death of an Iranian woman at

the hands of government authorized militia bands helped galvanize worldwide attention to the

protests following the 2009 elections. The Internet has brought information about the outside

world into closed societies of varying degrees, from China to North Korea, which has bolstered

burgeoning democratic movements. In the aftermath of the Haitian earthquake of 2010, tweets

from the stricken island and the ease with which money could be donated online and through

texting helped forge bonds of community between individuals in the developed world and the

victims in Haiti. In each of these cases the Internet was crucial in creating unprecedented

opportunities for raising global awareness of a variety of political and humanitarian crises.23

Greater Availability of Information from a Wide Variety of Sources


While many lament the passing of the Age of Broadcast News, one of the limits of this system was that a small number of news outlets provided virtually the only perspective on events of the day. The consequences of press failures (both in the perspectives adopted and the stories

covered or ignored) were extremely consequential. It also needs to be noted that the Age of

Broadcast News was not successful at raising the knowledge levels of Americans: survey

research has found that over the last fifty years, levels of general political knowledge have, at

best, remained steady. So, despite increasing levels of education, Americans are no better

informed about the world around them then they were at the outset of the Age of Broadcast

News.24 


The Internet provides unprecedented access to the international press, smaller producers of political information, and the comments of ordinary people from around the world. While this

requires a critical attitude towards sources of information, Americans increasingly recognize the

benefits of diversity and now choose a varied news diet. Ninety-two percent of Americans get

their information from more than one news platform and loyalty to any one news organization

is disappearing.25

15 Matthew Hindman. 2009. The Myth of Digital Democracy. Princeton, N.J.: Princeton University Press.

16 Farhad Manjoo. 2008. True Enough. New York: Wiley; Susan Jacoby. 2008. The Age of American

Unreason. New York: Pantheon Books.
17 Nat Ives. 2008. “Google’s Schmidt Says Internet ‘Cesspool’ Needs Brands,” Advertising Age October 08. http://adage.com/print?article_id=131569.

18 Williams and Delli Carpini, After the News.

Citizen Journalism


While the prospects for professional journalism are declining, more and more ordinary citizens are reporting on issues which are of importance to them, but have been overlooked by

professionals. Aided by hand-held devices and easy uploading and dissemination, this

enhances the range of information on a wide variety of issues. It is clear that citizen journalists

are not likely to provide an adequate replacement for professional journalism; however, it

seems that there are exciting opportunities for developing more extensive cooperation and

synergy between citizen and professional journalism. Some mainstream news organizations

have begun to explore such possibilities by encouraging people to send their own video of

breaking stories, but these efforts have not yet begun to tap fully the potential for greater citizen

involvement. Indeed, the possibility of constructing a far more democratic and open political

agenda may remedy one of the more significant shortcomings of the Age of Broadcast News.26

Conclusion

Casting the impact of the Internet on democracy in the either/or terms of a debate is useful for defining and clarifying the many issues that this new medium raises. However, it is as

important to remember that evaluating and responding to the Internet, or any new medium in

the real world, does not involve such dichotomies. Even if you are convinced of the resolution,

the Internet is clearly not going away. We need to take the arguments of this debate as a

starting point for understanding and dealing with both the strengths and weaknesses of the

Internet as an increasingly ubiquitous medium in our democracy.

We live in a moment when the Internet is still changing rapidly and its future will be shaped by a wide range of choices and policies made by individual citizens, private corporations and the government. As arguments over these choices continue – be they over questions of privacy, network neutrality, access to high speed connections, copyright, or the legitimacy of content requirements adopted by government – we need to take into account their democratic

implications. The terms of tonight’s debate should help us remember these implications and

provide a way of maximizing the democratic potentials and minimizing the political pitfalls of

the Internet.

19 Joe Trippi. 2004. The Revolution Will Not Be Televised: Democracy, the Internet, and the Overthrow of Everything. New York: Harper Collins.
20 Cliff Zukin, Scott Keeter, Molly Andolina, Krista Jenkins and Michael X. Delli Carpini. 2006. A New
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23 Richard Kahn and Douglas Kellner. 2004. “New Media and Internet Activism: from the “Battle of

Seattle” to Blogging,” New Media and Society, Vol. 6(1). New York: Sage.
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25 http://pewresearch.org/pubs/1523/state-of-the-news-media-2010.
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